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Date A-Plus USA Test ACT Mastery +/ | Grading STANDARDS
Mastery | Prep | Reading | Failed- | Period | ApysH Course Objectives: NAT 1.0-4.0, POL 1.0-3.0, WXT 1.0-3.0,
Mastery | Objective CUL 1.0-4.0, MIG 1.0-2.0, GEO 1.0, WOR 1.0-2.0
TST 201- 1.1 The spread of maize cultivation from present-day Mexico
703 northward into the present-day American Southwest and
beyond supported economic development, settlement,
PPV 201- advanced irrigation, and social diversification among societies.
702
TST 201- 1.1 Societies responded to the aridity of the Great Basin and the
703 grasslands of the western Great Plains by developing largely
mobile lifestyles.
PPV 201-
702
TST 201- 1.1 In the Northeast, the Mississippi River Valley, and along the
703 Atlantic seaboard some societies developed mixed agricultural
and hunter-gatherer economies that favored the development
PPV 201-

of permanent villages.
702
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TST 201- 1.1 Societies in the Northwest and present-day California
703 supported themselves by hunting and gathering, and in some
areas developed settled communities supported by the vast
PPV 201- resources of the ocean.
702
TST 201- 1.1 European nations’ efforts to explore and conquer the New
703 World stemmed from a search for new sources of wealth,
economic and military competition, and a desire to spread
PPV 201- Christianity.
702
TST 201- 1.1 The Columbian Exchange brought new crops to Europe from
703 the Americas, stimulating European population growth, and
new sources of mineral wealth, which facilitated the European
PPV 201- shift from feudalism to capitalism.
702
TST 201- 1.1 Improvements in maritime technology and more organized
703 methods for conducting international trade, such as joint-stock
companies, helped drive changes to economies in Europe and
PPV 201- the Americas.
702
TST 201- 1.1 Spanish exploration and conquest of the Americas were
703 accompanied and furthered by widespread deadly epidemics
that devastated native populations and by the introduction of
PP\7102201- crops and animals not found in the Americas.
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TST 201- 1.1 In the encomienda system, Spanish colonial economies
703 marshaled Native American labor to support plantation based
agriculture and extract precious metals and other resources.
PPV 201-
702
TST 201- 1.1 European traders partnered with some West African groups
703 who practiced slavery to forcibly extract slave labor for the
Americas. The Spanish imported enslaved Africans to labor in
PPV 201- . . ..
plantation agriculture and mining
702
TST 201- 1.1 The Spanish developed a caste system that incorporated, and
703 carefully defined the status of, the diverse population of
Europeans, Africans, and Native Americans in their empire.
PPV 201-
702
TST 201- 1.1 Mutual misunderstandings between Europeans and Native
703 Americans often defined the early years of interaction and
trade as each group sought to make sense of the other. Over
PPV 201- time, Europeans and Native Americans adopted some useful
702 ,
aspects of each other’s culture.
TST 201- 1.1 As European encroachments on Native Americans’ lands and
703 demands on their labor increased, native peoples sought to
defend and maintain their political sovereignty, economic
PPV 201- . . . . .
prosperity, religious beliefs, and concepts of gender relations
702 through diplomatic negotiations and military resistance.
TST 201- 1.1 Extended contact with Native Americans and Africans fostered
703 a debate among European religious and political leaders about
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PPV 201- how non-Europeans should be treated, as well as evolving
702 religious, cultural, and racial justifications for the subjugation
of Africans and Native Americans.
TST 201- 1.1 Spanish efforts to extract wealth from the land led them to
703 develop institutions based on subjugating native populations,
converting them to Christianity, and incorporating them, along
PPV 201- with enslaved and free Africans, into the Spanish colonial
702 society
TST 201- 1.1 French and Dutch colonial efforts involved relatively few
703 Europeans and relied on trade alliances and intermarriage with
American Indians to build economic and diplomatic
PPV 201- relationships and acquire furs and other products for export to
702 Europe.
TST 201- 1.1 English colonization efforts attracted a comparatively large
703 number of male and female British migrants, as well as other
European migrants, all of whom sought social mobility,
PPV 201- economic prosperity, religious freedom, and improved living
702 conditions. These colonists focused on agriculture and settled
on land taken from Native Americans, from whom they lived
separately
TST 201- 1.1 The Chesapeake and North Carolina colonies grew prosperous
703 exporting tobacco—a labor-intensive product initially
cultivated by white, mostly male indentured servants and later
PPV 201- by enslaved Africans.
702




UNITED STATES HISTORY: “1877 to the PRESENT” PACING GUIDE AND PROGRESS MONITORING CCRS 2018-2019P age |5

TST 201- 1.1 The New England colonies, initially settled by Puritans,
703 developed around small towns with family farms and achieved
a thriving mixed economy of agriculture and commerce.
PPV 201-
702
TST 201- 1.1 The middle colonies supported a flourishing export economy
703 based on cereal crops and attracted a broad range of European
migrants, leading to societies with greater cultural, ethnic, and
PPV 201- religious diversity and tolerance.
702
TST 201- 1.1 The colonies of the southern Atlantic coast and the British
703 West Indies used long growing seasons to develop plantation
economies based on exporting staple crops. They depended on
PPV 201- the labor of enslaved Africans, who often constituted the
702 majority of the population in these areas and developed their
own forms of cultural and religious autonomy.
TST 201- 1.1 Distance and Britain’s initially lax attention led to the colonies
703 creating self-governing institutions that were unusually
democratic for the era. The New England colonies based power
PPV 201- in participatory town meetings, which in turn elected members
702 to their colonial legislatures; in the southern colonies, elite
planters exercised local authority and also dominated the
elected assembilies.
TST 201- 1.1 An Atlantic economy developed in which goods, as well as
703 enslaved Africans and American Indians, were exchanged
between Europe, Africa, and the Americas through extensive
trade networks. European colonial economies focused on
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PPV 201- acquiring, producing, and exporting commodities that were
702 valued in Europe and gaining new sources of labor
TST 201- 1.1 Continuing trade with Europeans increased the flow of goods
703 in and out of American Indian communities, stimulating
cultural and economic changes and spreading epidemic
PPV 201- diseases that caused radical demographic shifts.
702
TST 201- 1.1 Interactions between European rivals and American Indian
703 populations fostered both accommodation and conflict.
French, Dutch, British, and Spanish colonies allied with and
PPV 201- armed American Indian groups, who frequently sought
702 alliances with Europeans against other American Indian
groups.
TST 201- 1.1 The goals and interests of European leaders and colonists at
703 times diverged, leading to a growing mistrust on both sides of
the Atlantic. Colonists, especially in British North America,
PPV 201- expressed dissatisfaction over issues including territorial
702 settlements, frontier defense, self-rule, and trade.
TST 201- 1.1 British conflicts with American Indians over land, resources,
703 and political boundaries led to military confrontations, such as
Metacom’s War (King Philip’s War) in New England.
PPV 201-
702
TST 201- 1.1 American Indian resistance to Spanish colonizing efforts in
703 North America, particularly after the Pueblo Revolt, led to
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PPV 201- Spanish accommodation of some aspects of American Indian
702 culture in the Southwest.
TST 201- 1.1 The presence of different European religious and ethnic groups
703 contributed to a significant degree of pluralism and intellectual
exchange, which were later enhanced by the first Great
PP\7/02201' Awakening and the spread of European Enlightenment ideas.
TST 201- 1.1 The British colonies experienced a gradual Anglicization over
703 time, developing autonomous political communities based on
English models with influence from inter-colonial commercial
PPV 201- ties, the emergence of a trans-Atlantic print culture, and the
702 spread of Protestant evangelicalism.
TST 201- 1.1 The British government increasingly attempted to incorporate
703 its North American colonies into a coherent, hierarchical, and
imperial structure in order to pursue mercantilist economic
PPV 201- aims, but conflicts with colonists and American Indians led to
702 erratic enforcement of imperial policies.
TST 201- 1.1 Colonists’ resistance to imperial control drew on local
703 experiences of self-government, evolving ideas of liberty, the
political thought of the Enlightenment, greater religious
PPV 201- independence and diversity, and an ideology critical of
702 perceived corruption in the imperial system.
TST 201- 1.1 All the British colonies participated to varying degrees in the
703 Atlantic slave trade due to the abundance of land and a
growing European demand for colonial goods, as well as a
shortage of indentured servants. Small New England farms
used relatively few enslaved laborers, all port cities held




UNITED STATES HISTORY: “1877 to the PRESENT” PACING GUIDE AND PROGRESS MONITORING CCRS 2018-2019P a ge | 8

PPV 201- significant minorities of enslaved people, and the emerging
702 plantation systems of the Chesapeake and the southern
Atlantic coast had large numbers of enslaved workers, while
the great majority of enslaved Africans were sent to the West
Indies.
TST 201- 1.1 As chattel slavery became the dominant labor system in many
703 southern colonies, new laws created a strict racial system that
prohibited interracial relationships and defined the
PPV 201- descendants of African American mothers as black and
702 enslaved in perpetuity.
TST 201- 1.1 Africans developed both overt and covert means to resist the
703 dehumanizing aspects of slavery and maintain their family and
gender systems, culture, and religion.
PPV 201-
702

TST 201- 1.2 Colonial rivalry intensified between Britain and France in the
703 mid-18th century, as the growing population of the British
colonies expanded into the interior of North America,
PPV 201- threatening French— Indian trade networks and American
702 .
Indian autonomy
TST 201- 1.2 Britain achieved a major expansion of its territorial holdings by
703 defeating the French, but at tremendous expense, setting the
stage for imperial efforts to raise revenue and consolidate
PPV 201-

702

control over the colonies.
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TST 201- 1.2 After the British victory, imperial officials’ attempts to prevent
703 colonists from moving westward generated colonial
opposition, while native groups sought to both continue
PPV 201- trading with Europeans and resist the encroachments of
702 colonists on tribal lands.
TST 201- 1.2 The imperial struggles of the mid-18th century, as well as new
703 British efforts to collect taxes without direct colonial
representation or consent and to assert imperial authority in
PPV 201- the colonies, began to unite the colonists against perceived
702 and real constraints on their economic activities and political
rights.
TST 201- 1.2 Colonial leaders based their calls for resistance to Britain on
703 arguments about the rights of British subjects, the rights of the
individual, local traditions of self-rule, and the ideas of the
PPV 201- :
Enlightenment.
702
TST 201- 1.2 The effort for American independence was energized by
703 colonial leaders such as Benjamin Franklin, as well as by
popular movements that included the political activism of
PPV 201- ;
laborers, artisans, and women.
702
TST 201- 1.2 In the face of economic shortages and the British military
703 occupation of some regions, men and women mobilized in
large numbers to provide financial and material support to the
PPV 201- .
Patriot movement.
702
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TST 201- 1.2 Despite considerable loyalist opposition, as well as Great
703 Britain’s apparently overwhelming military and financial
advantages, the Patriot cause succeeded because of the
PPV 201- actions of colonial militias and the Continental Army, George
702 Washington’s military leadership, the colonists’ ideological
commitment and resilience, and assistance sent by European
allies.
TST 201- 1.2 Enlightenment ideas and philosophy inspired many American
703 political thinkers to emphasize individual talent over
hereditary privilege, while religion strengthened Americans’
PPV 201- view of themselves as a people blessed with liberty.
702
TST 201- 1.2 The colonists’ belief in the superiority of republican forms of
703 government based on the natural rights of the people found
expression in Thomas Paine’s Common Sense and the
PPV 201- Declaration of Independence. The ideas in these documents
702 resonated throughout American history, shaping Americans’
understanding of the ideals on which the nation was based.
TST 201- 1.2 During and after the American Revolution, an increased
703 awareness of inequalities in society motivated some
individuals and groups to call for the abolition of slavery and
PPV 201- greater political democracy in the new state and national
702 governments.
TST 201- 1.2 In response to women’s participation in the American
703 Revolution, Enlightenment ideas, and women’s appeals for
expanded roles, an ideal of “republican motherhood” gained
popularity. It called on women to teach republican values
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within the family and granted women a new importance in
American political culture.

PPV 201- 1.2 The American Revolution and the ideals set forth in the
702 Declaration of Independence reverberated in France, Haiti, and
Latin America, inspiring future independence movements.

TST 201- 1.2 Many new state constitutions placed power in the hands of
703 the legislative branch and maintained property qualifications
for voting and citizenship.

PPV 201- 1.2 The Articles of Confederation unified the newly independent
702 states, creating a central government with limited power.
After the Revolution, difficulties over international trade,
finances, interstate commerce, foreign relations, and internal
unrest led to calls for a stronger central government.

TST 201- 1.2 Delegates from the states participated in a Constitutional

703 Convention and through negotiation, collaboration, and
compromise proposed a constitution that created a limited but
dynamic central government embodying federalism and
providing for a separation of powers between its three

branches.
PPV 201- 1.2 The Constitutional Convention compromised over the
702 representation of slave states in Congress and the role of the

federal government in regulating both slavery and the slave
trade, allowing the prohibition of the international slave trade
after 1808.
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TST 201- 1.2 In the debate over ratifying the Constitution, Anti-Federalists
703 opposing ratification battled with Federalists, whose principles
were articulated in the Federalist Papers (primarily written by
Alexander Hamilton and James Madison). Federalists ensured
the ratification of the Constitution by promising the addition
of a Bill of Rights that enumerated individual rights and
explicitly restricted the powers of the federal government.

PPV 201- 1.2 During the presidential administrations of George Washington
702 and John Adams, political leaders created institutions and
precedents that put the principles of the Constitution into
practice.
TST 201- 1.2 Political leaders in the 1790s took a variety of positions on
703 issues such as the relationship between the national

government and the states, economic policy, foreign policy,
and the balance between liberty and order. This led to the
formation of political parties—most significantly the
Federalists, led by Alexander Hamilton, and the Democratic-
Republican Party, led by Thomas Jefferson and James

Madison.
PPV 201- 1.2 The expansion of slavery in the deep South and adjacent
702 western lands and rising antislavery sentiment began to create

distinctive regional attitudes toward the institution.

TST 201- 1.2 Ideas about national identity increasingly found expression in
703 works of art, literature, and architecture.
PPV 201- 1.2 Various American Indian groups repeatedly evaluated and

702 adjusted their alliances with Europeans, other tribes, and the
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U.S., seeking to limit migration of white settlers and maintain
control of tribal lands and natural resources. British alliances
with American Indians contributed to tensions between the
U.S. and Britain.

TST 201- 1.2 As increasing numbers of migrants from North America and

703 other parts of the world continued to move westward, frontier
cultures that had emerged in the colonial period continued to
grow, fueling social, political, and ethnic tensions.

PPV 201- 1.2 As settlers moved westward during the 1780s, Congress
702 enacted the Northwest Ordinance for admitting new states;
the ordinance promoted public education, the protection of
private property, and a ban on slavery in the Northwest

Territory.
TST 201- 1.2 An ambiguous relationship between the federal government
703 and American Indian tribes contributed to problems regarding

treaties and American Indian legal claims relating to the
seizure of their lands.

PPV 201- 1.2 The Spanish, supported by the bonded labor of the local
702 American Indians, expanded their mission settlements into
California; these provided opportunities for social mobility
among soldiers and led to new cultural blending

TST 201- 1.2 The United States government forged diplomatic initiatives

703 aimed at dealing with the continued British and Spanish
presence in North America, as U.S. settlers migrated beyond
the Appalachians and sought free navigation of the Mississippi
River.
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PPV 201- 1.2 War between France and Britain resulting from the French
702 Revolution presented challenges to the United States over
issues of free trade and foreign policy and fostered political
disagreement.
TST 201- 1.2 George Washington’s Farewell Address encouraged national
703 unity, as he cautioned against political factions and warned

about the danger of permanent foreign alliances.

PPV 201- 2.1 In the early 1800s, national political parties continued to
702 debate issues such as the tariff, powers of the federal
government, and relations with European powers.
TST 201- 2.1 Supreme Court decisions established the primacy of the
703 judiciary in determining the meaning of the Constitution and
asserted that federal laws took precedence over state laws.
PPV 201- 2.1 By the 1820s and 1830s, new political parties arose—the
702 Democrats, led by Andrew Jackson, and the Whigs, led by
Henry Clay—that disagreed about the role and powers of the
federal government and issues such as the national bank,
tariffs, and federally funded internal improvements.
TST 201- 2.1 Regional interests often trumped national concerns as the
703 basis for many political leaders’ positions on slavery and
economic policy.
PPV 201- 2.1 The rise of democratic and individualistic beliefs, a response to
702 rationalism, and changes to society caused by the market

revolution, along with greater social and geographical
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mobility, contributed to a Second Great Awakening among
Protestants that influenced moral and social reforms and
inspired utopian and other religious movements.

TST 201- 2.1 A new national culture emerged that combined American
703 elements, European influences, and regional cultural
sensibilities.
TST 201- 2.1 Liberal social ideas from abroad and Romantic beliefs in
703 human perfectibility influenced literature, art, philosophy, and

architecture.

PPV 201- 2.1 Enslaved blacks and free African Americans created

702 communities and strategies to protect their dignity and family
structures, and they joined political efforts aimed at changing
their status.

TST 201- 2.1 Americans formed new voluntary organizations that aimed to
703 change individual behaviors and improve society through
temperance and other reform efforts.

PPV 201- 2.1 Abolitionist and antislavery movements gradually achieved
702 emancipation in the North, contributing to the growth of the
free African American population, even as many state
governments restricted African Americans’ rights. Antislavery
efforts in the South were largely limited to unsuccessful slave

rebellions.
TST 201- 2.1 A women’s rights movement sought to create greater equality
703 and opportunities for women, expressing its ideals at the

Seneca Falls Convention.
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PPV 201- 2.1 Entrepreneurs helped to create a market revolution in
702 production and commerce, in which market relationships
between producers and consumers came to prevail as the
manufacture of goods became more organized.
TST 201- 2.1 Innovations including textile machinery, steam engines,
703 interchangeable parts, the telegraph, and agricultural
inventions increased the efficiency of production methods.
PPV 201- 2.1 Legislation and judicial systems supported the development of
702 roads, canals, and railroads, which extended and enlarged
markets and helped foster regional interdependence.
Transportation networks linked the North and Midwest more
closely than either was linked to the South
TST 201- 2.1 Increasing numbers of Americans, especially women and men
703 working in factories, no longer relied on semisubsistence
agriculture; instead they supported themselves producing
goods for distant markets.
PPV 201- 2.1 The growth of manufacturing drove a significant increase in
702 prosperity and standards of living for some; this led to the
emergence of a larger middle class and a small but wealthy
business elite but also to a large and growing population of
laboring poor.
TST 201- 2.1 Gender and family roles changed in response to the market
703 revolution, particularly with the growth of definitions of
domestic ideals that emphasized the separation of public and
private spheres.
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PPV 201- 2.1 Large numbers of international migrants moved to
702 industrializing northern cities, while many Americans moved
west of the Appalachians, developing thriving new
communities along the Ohio and Mississippi rivers.
TST 201- 2.1 Increasing Southern cotton production and the related growth
703 of Northern manufacturing, banking, and shipping industries
promoted the development of national and international
commercial ties.
PPV 201- 2.1 Southern business leaders continued to rely on the production
702 and export of traditional agricultural staples, contributing to
the growth of a distinctive Southern regional identity
TST 201- 2.1 Plans to further unify the U.S. economy, such as the American
703 System, generated debates over whether such policies would
benefit agriculture or industry, potentially favoring different
sections of the country.
PPV 201- 2.1 Following the Louisiana Purchase, the United States
702 government sought influence and control over North America
and the Western Hemisphere through a variety of means,
including exploration, military actions, American Indian
removal, and diplomatic efforts such as the Monroe Doctrine.
TST 201- 2.1 Frontier settlers tended to champion expansion efforts, while
703 American Indian resistance led to a sequence of wars and
federal efforts to control and relocate American Indian
populations.
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PPV 201- 2.1 As over-cultivation depleted arable land in the Southeast,

702 slaveholders began relocating their plantations to more fertile
lands west of the Appalachians, where the institution of
slavery continued to grow.

TST 201- 2.1 Antislavery efforts increased in the North, while in the South,

703 although the majority of Southerners owned no slaves, most
leaders argued that slavery was part of the Southern way of
life.

PPV 201- 2.1 Congressional attempts at political compromise, such as the

702 Missouri Compromise, only temporarily stemmed growing

tensions between opponents and defenders of slavery.

TST 201- 2.1 The desire for access to natural and mineral resources and the
703 hope of many settlers for economic opportunities or religious
refuge led to an increased migration to and settlement in the
West.
PPV 201- 2.1 Advocates of annexing western lands argued that Manifest
702 Destiny and the superiority of American institutions compelled
the United States to expand its borders westward to the
Pacific Ocean.
TST 201- 2.1 The U.S. added large territories in the West through victory in
703 the Mexican— American War and diplomatic negotiations,

raising questions about the status of slavery, American
Indians, and Mexicans in the newly acquired lands.
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PPV 201- 2.1 Westward migration was boosted during and after the Civil
702 War by the passage of new legislation promoting western
transportation and economic development.
TST 201- 2.1 U.S. interest in expanding trade led to economic, diplomatic,
703 and cultural initiatives to create more ties with Asia.
PPV 201- 2.1 Substantial numbers of international migrants continued to
702 arrive in the United States from Europe and Asia, mainly from
Ireland and Germany, often settling in ethnic communities
where they could preserve elements of their languages and
customs.
TST 201- 2.1 A strongly anti-Catholic nativist movement arose that was
703 aimed at limiting new immigrants’ political power and cultural
influence.
PPV 201- 2.1 U.S. government interaction and conflict with Mexican
702 Americans and American Indians increased in regions newly
taken from American Indians and Mexico, altering these
groups’ economic self-sufficiency and cultures.
TST 201- 2.1 The North’s expanding manufacturing economy relied on free
703 labor in contrast to the Southern economy’s dependence on
slave labor. Some Northerners did not object to slavery on
principle but claimed that slavery would undermine the free-
labor market. As a result, a free-soil movement arose that
portrayed the expansion of slavery as incompatible with free
labor
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PPV 201- 2.1 African American and white abolitionists, although a minority
702 in the North, mounted a highly visible campaign against
slavery, presenting moral arguments against the institution,
assisting slaves’ escapes, and sometimes expressing a
willingness to use violence to achieve their goals.
TST 201- 2.1 Defenders of slavery based their arguments on racial
703 doctrines, the view that slavery was a positive social good, and
the belief that slavery and states’ rights were protected by the
Constitution.
PPV 201- 2.1 The Mexican Cession led to heated controversies over whether
702 to allow slavery in the newly acquired territories.
TST 201- 2.1 The courts and national leaders made a variety of attempts to
703 resolve the issue of slavery in the territories, including the
Compromise of 1850, the Kansas—Nebraska Act, and the Dred
Scott decision, but these ultimately failed to reduce conflict.
PPV 201- 2.1 The Second Party System ended when the issues of slavery and
702 anti-immigrant nativism weakened loyalties to the two major
parties and fostered the emergence of sectional parties, most
notably the Republican Party in the North.
TST 201- 2.1 Abraham Lincoln’s victory on the Republicans’ free-soil
703 platform in the presidential election of 1860 was accomplished
without any Southern electoral votes. After a series of
contested debates about secession, most slave states voted to
secede from the Union, precipitating the Civil War.
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PPV 201- 2.1 Both the Union and the Confederacy mobilized their
702 economies and societies to wage the war even while facing
considerable home front opposition.

TST 201- 2.1 Lincoln and most Union supporters began the Civil War to

703 preserve the Union, but Lincoln’s decision to issue the
Emancipation Proclamation reframed the purpose of the war
and helped prevent the Confederacy from gaining full
diplomatic support from European powers. Many African
Americans fled southern plantations and enlisted in the Union
Army, helping to undermine the Confederacy

PPV 201- 2.1 Lincoln sought to reunify the country and used speeches such
702 as the Gettysburg Address to portray the struggle against
slavery as the fulfillment of America’s founding democratic
ideals.
TST 201- 2.1 Although the Confederacy showed military initiative and
703 daring early in the war, the Union ultimately succeeded due to

improvements in leadership and strategy, key victories,
greater resources, and the wartime destruction of the South’s

infrastructure.
TST 201- 2.1 The 13th Amendment abolished slavery, while the 14th and
703 15th amendments granted African Americans citizenship,

equal protection under the laws, and voting rights.

PPV 201- 2.1 The women’s rights movement was both emboldened and
702 divided over the 14th and 15th amendments to the
Constitution.
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TST 201- 2.1 Efforts by radical and moderate Republicans to change the

703 balance of power between Congress and the presidency and to
reorder race relations in the defeated South yielded some
short-term successes. Reconstruction opened up political
opportunities and other leadership roles to former slaves, but
it ultimately failed, due both to determined Southern
resistance and the North’s waning resolve.

PPV 201- 2.1 Southern plantation owners continued to own the majority of
702 the region’s land even after Reconstruction. Former slaves
sought land ownership but generally fell short of self-
sufficiency, as an exploitative and soil-intensive sharecropping
system limited blacks’ and poor whites’ access to land in the

South.
TST 201- 2.1 Segregation, violence, Supreme Court decisions, and local
703 political tactics progressively stripped away African American

rights, but the 14th and 15th amendments eventually became
the basis for court decisions upholding civil rights in the 20th

century
PPV 201- 2.2 Following the Civil War, government subsidies for
702 transportation and communication systems helped open new

markets in North America.

TST 201- 2.2 Businesses made use of technological innovations, greater

703 access to natural resources, redesigned financial and
management structures, advances in marketing, and a growing
labor force to dramatically increase the production of goods.
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PPV 201- 2.2 As the price of many goods decreased, workers’ real wages
702 increased, providing new access to a variety of goods and
services; many Americans’ standards of living improved, while
the gap between rich and poor grew.
TST 201- 2.2 Many business leaders sought increased profits by
703 consolidating corporations into large trusts and holding
companies, which further concentrated wealth.
PPV 201- 2.2 Businesses and foreign policymakers increasingly looked
702 outside U.S. borders in an effort to gain greater influence and
control over markets and natural resources in the Pacific Rim,
Asia, and Latin America.
TST 201- 2.2 Some argued that laissez-faire policies and competition
703 promoted economic growth in the long run, and they opposed
government intervention during economic downturns.
TST 201- 2.2 The industrial workforce expanded and became more diverse
703 through internal and international migration; child labor also
increased
PPV 201-
702
TST 201- 2.2 Labor and management battled over wages and working
703 conditions, with workers organizing local and national unions
and/or directly confronting business leaders.
PPV 201-
702
TST 201- 2.2 Despite the industrialization of some segments of the
703 Southern economy—a change promoted by Southern leaders
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PPV 201- who called for a “New South” —agriculture based on
702 sharecropping and tenant farming continued to be the primary
economic activity in the South.
TST 201- 2.2 Improvements in mechanization helped agricultural
703 production increase substantially and contributed to declines
in food prices.
PPV 201-
702
TST 201- 2.2 Many farmers responded to the increasing consolidation in
703 agricultural markets and their dependence on the evolving
railroad system by creating local and regional cooperative
PPV 201- organizations.
702
TST 201- 2.2 Economic instability inspired agrarian activists to create the
703 People’s (Populist) Party, which called for a stronger
governmental role in regulating the American economic
PPV 201- system
702
TST 201- 2.2 As cities became areas of economic growth featuring new
703 factories and businesses, they attracted immigrants from Asia
and from southern and eastern Europe, as well as African
PPV 201- American migrants within and out of the South. Many
702 migrants moved to escape poverty, religious persecution, and
limited opportunities for social mobility in their home
countries or regions.




UNITED STATES HISTORY: “1877 to the PRESENT” PACING GUIDE AND PROGRESS MONITORING CCRS 2018-2019P a g e |25

TST 201- 2.2 Urban neighborhoods based on particular ethnicities, races,
703 and classes provided new cultural opportunities for city
dwellers.
PPV 201-
702
TST 201- 2.2 Increasing public debates over assimilation and
703 Americanization accompanied the growth of international
migration. Many immigrants negotiated compromises
PPV 201- between the cultures they brought and the culture they found
702 in the United States.
TST 201- 2.2 In an urban atmosphere where the access to power was
703 unequally distributed, political machines thrived, in part by
providing immigrants and the poor with social services.
PPV 201-
702
TST 201- 2.2 Corporations’ need for managers and for male and female
703 clerical workers as well as increased access to educational
institutions, fostered the growth of a distinctive middle class.
PPV 201- A growing amount of leisure time also helped expand
702 consumer culture.
TST 201- 2.2 The building of transcontinental railroads, the discovery of
703 mineral resources, and government policies promoted
economic growth and created new communities and centers of
PPV 201- commercial activity.
702
TST 201- 2.2 In hopes of achieving ideals of self-sufficiency and
703 independence, migrants moved to both rural and boomtown
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PPV 201- areas of the West for opportunities, such as building the
702 railroads, mining, farming, and ranching.
TST 201- 2.2 As migrant populations increased in number and the American
703 bison population was decimated, competition for land and
resources in the West among white settlers, American Indians,
PPV 201- and Mexican Americans led to an increase in violent conflict.
702
TST 201- 2.2 The U.S. government violated treaties with American Indians
703 and responded to resistance with military force, eventually
confining American Indians to reservations and denying tribal
PPV 201- ;
sovereignty.
702
TST 201- 2.2 Many American Indians preserved their cultures and tribal
703 identities despite government policies promoting assimilation,
and they attempted to develop self-sustaining economic
PPV 201- :
practices.
702
TST 201- 2.2 Social commentators advocated theories later described as
703 Social Darwinism to justify the success of those at the top of
the socioeconomic structure as both appropriate and
PPV 201- L
inevitable.
702
TST 201- 2.2 Some business leaders argued that the wealthy had a moral
703 obligation to help the less fortunate and improve society, as
articulated in the idea known as the Gospel of Wealth, and
PPV 201- they made philanthropic contributions that enhanced
702 educational opportunities and urban environments.
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TST 201- 2.2 A number of artists and critics, including agrarians, utopians,
703 socialists, and advocates of the Social Gospel, championed
alternative visions for the economy and U.S. society.
PPV 201-
702
TST 201- 2.2 The major political parties appealed to lingering divisions from
703 the Civil War and contended over tariffs and currency issues,
even as reformers argued that economic greed and selfinterest
PPV 201-
had corrupted all levels of government.
702
TST 201- 2.2 Many women sought greater equality with men, often joining
703 voluntary organizations, going to college, promoting social and
political reform, and, like Jane Addams, working in settlement
PPV 201- houses to help immigrants adapt to U.S. language and
702 customs.
TST 201- 2.2 The Supreme Court decision in Plessy v. Ferguson that upheld
703 racial segregation helped to mark the end of most of the
political gains African Americans made during Reconstruction.
PPV 201- L . P . e
Facing increased violence, discrimination, and scientific
702

TST 201-
703

PPV 201-
702

3.1

theories of race, African American reformers continued to fight
for political and social equality.

Some Progressive Era journalists attacked what they saw as
political corruption, social injustice, and economic inequality,
while reformers, often from the middle and upper classes and
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including many women, worked to effect social changes in
cities and among immigrant populations
TST 201- 3.1 On the national level, Progressives sought federal legislation
703 that they believed would effectively regulate the economy,
expand democracy, and generate moral reform. Progressive
PPV 201- amendments to the Constitution dealt with issues such as
702 prohibition and woman suffrage.
TST 201- 3.1 Preservationists and conservationists both supported the
703 establishment of national parks while advocating different
government responses to the overuse of natural resources.
PPV 201-
702
TST 201- 3.1 The Progressives were divided over many issues. Some
703 Progressives supported Southern segregation, while others
ignored its presence. Some Progressives advocated expanding
PPV 201- popular participation in government, while others called for
702 greater reliance on professional and technical experts to make
government more efficient. Progressives also disagreed about
immigration restriction
TST 201- 3.1 Imperialists cited economic opportunities, racial theories,
703 competition with European empires, and the perception in the
1890s that the western frontier was “closed” to argue that
PPV 201- Americans were destined to expand their culture and
702 institutions to peoples around the globe
TST 201- 3.1 Anti-imperialists cited principles of self-determination and
703 invoked both racial theories and the U.S. foreign policy
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PPV 201- tradition of isolationism to argue that the U.S. should not
702 extend its territory overseas.
TST 201- 3.1 The American victory in the Spanish—American War led to the
703 U.S. acquisition of island territories in the Caribbean and the
Pacific, an increase in involvement in Asia, and the suppression
PPV 201- of a nationalist movement in the Philippines
702
TST 201- 3.1 Migration to the United States from Mexico and elsewhere in
703 the Western Hemisphere increased, in spite of contradictory
government policies toward Mexican immigration.
PPV 201-
702
TST 201- 3.1 Immigration from Europe reached its peak in the years before
703 World War I. During and after World War |, nativist campaigns
against some ethnic groups led to the passage of quotas that
PPV 201- restricted immigration, particularly from southern and eastern
702 Europe, and increased barriers to Asian immigration.
TST 201- 3.1 After initial neutrality in World War |, the nation entered the
703 conflict, departing from the U.S. foreign policy tradition of
noninvolvement in European affairs, in response to Woodrow
PPV 201- Wilson’s call for the defense of humanitarian and democratic
702 principles.
TST 201- 3.1 Although the American Expeditionary Forces played a
703 relatively limited role in combat, the U.S.’s entry helped to tip
the balance of the conflict in favor of the Allies.
PPV 201-
702
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TST 201- 3.1 Despite Wilson’s deep involvement in postwar negotiations,
703 the U.S. Senate refused to ratify the Treaty of Versailles or join
the League of Nations
PPV 201-
702
TST 201- 3.1 In the years following World War I, the United States pursued
703 a unilateral foreign policy that used international investment,
peace treaties, and select military intervention to promote a
PPV 201- . . . . . e
vision of international order, even while maintaining U.S.
702 . I
isolationism.
TST 201- 3.1 Official restrictions on freedom of speech grew during World
703 War |, as increased anxiety about radicalism led to a Red Scare
and attacks on labor activism and immigrant culture.
PPV 201-
702
TST 201- 3.1 New technologies and manufacturing techniques helped focus
703 the U.S. economy on the production of consumer goods,
contributing to improved standards of living, greater personal
PPV 201- mobility, and better communications systems.
702
TST 201- 3.1 New forms of mass media, such as radio and cinema,
703 contributed to the spread of national culture as well as greater
awareness of regional cultures.
PPV 201-
702
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TST 201- 3.1 In the 1920s, cultural and political controversies emerged as
703 Americans debated gender roles, modernism, science, religion,
and issues related to race and immigration.
PPV 201-
702
TST 201- 3.1 By 1920, a majority of the U.S. population lived in urban
703 centers, which offered new economic opportunities for
women, international migrants, and internal migrants.
PPV 201-
702
TST 201- 3.1 In a Great Migration during and after World War |, African
703 Americans escaping segregation, racial violence, and limited
economic opportunity in the South moved to the North and
PPV 201- West, where they found new opportunities but still
702 encountered discrimination
TST 201- 3.1 Migration gave rise to new forms of art and literature that
703 expressed ethnic and regional identities, such the Harlem
Renaissance movement
PPV 201-
702
TST 201- 3.2 Episodes of credit and market instability in the early 20th
703 century, in particular the Great Depression, led to calls for a
stronger financial regulatory system.
PPV 201-
702
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TST 201- 3.2 Franklin Roosevelt’s New Deal attempted to end the Great
703 Depression by using government power to provide relief to the
poor, stimulate recovery, and reform the American economy.
PPV 201-
702
TST 201- 3.2 Radical, union, and populist movements pushed Roosevelt
703 toward more extensive efforts to change the American
economic system, while conservatives in Congress and the
PP\7I02201' Supreme Court sought to limit the New Deal’s scope.
TST 201- 3.2 Although the New Deal did not end the Depression, it left a
703 legacy of reforms and regulatory agencies and fostered a long-
term political realignment in which many ethnic groups,
PPV 201- African Americans, and working class communities identified
702 with the Democratic Party.
TST 201- 3.2 In the 1930s, while many Americans were concerned about the
703 rise of fascism and totalitarianism, most opposed taking
military action against the aggression of Nazi Germany and
PPV 201- Japan until the Japanese attack on Pearl Harbor drew the
702 United States into World War II.
TST 201- 3.2 The mass mobilization of American society helped end the
703 Great Depression, and the country’s strong industrial base
played a pivotal role in winning the war by equipping and
PPV 201- provisioning allies and millions of U.S. troops.
702
TST 201- 3.2 Mobilization and military service provided opportunities for
703 women and minorities to improve their socioeconomic
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PPV 201- positions for the war’s duration, while also leading to debates
702 over racial segregation. Wartime experiences also generated
challenges to civil liberties, such as the internment of Japanese
Americans
TST 201- 3.2 Americans viewed the war as a fight for the survival of
703 freedom and democracy against fascist and militarist
ideologies. This perspective was later reinforced by revelations
PPV 201- about Japanese wartime atrocities, Nazi concentration camps,
702 and the Holocaust.
TST 201- 3.2 The United States and its allies achieved military victory
703 through Allied cooperation, technological and scientific
advances, the contributions of servicemen and women, and
PPV 201- campaigns such as Pacific “island-hopping” and the D-Day
702 invasion. The use of atomic bombs hastened the end of the
war and sparked debates about the morality of using atomic
weapons.
TST 201- 3.2 The war-ravaged condition of Asia and Europe, and the
703 dominant U.S. role in the Allied victory and postwar peace
settlements, allowed the United States to emerge from the
PPV 201- war as the most powerful nation on earth.
702
TST 201- 4.1 As postwar tensions dissolved the wartime alliance between
703 Western democracies and the Soviet Union, the United States

developed a foreign policy based on collective security,
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PPV 201- international aid, and economic institutions that bolstered non
702 Communist nations
TST 201- 4.1 Concerned by expansionist Communist ideology and Soviet
703 repression, the United States sought to contain communism
through a variety of measures, including major military
PPV 201- engagements in Korea and Vietnam.
702
TST 201- 4.1 The Cold War fluctuated between periods of direct and
703 indirect military confrontation and periods of mutual
coexistence (or détente).
PPV 201-
702
TST 201- 4.1 Postwar decolonization and the emergence of powerful
703 nationalist movements in Asia, Africa, and the Middle East led
both sides in the Cold War to seek allies among new nations,
PPV 201- . . .
many of which remained nonaligned.
702
TST 201- 4.1 Cold War competition extended to Latin America, where the
703 U.S. supported non-Communist regimes that had varying levels
of commitment to democracy.
PPV 201-
702
TST 201- 4.1 Americans debated policies and methods designed to expose
703 suspected communists within the United States even as both
parties supported the broader strategy of containing
PPV 201- communism.
702
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TST 201- 4.1 Although anticommunist foreign policy faced little domestic
703 opposition in previous years, the Vietham War inspired sizable
and passionate antiwar protests that became more numerous
PPV 201- as the war escalated and sometimes led to violence
702
TST 201- 4.1 Americans debated the merits of a large nuclear arsenal, the
703 military-industrial complex, and the appropriate power of the
executive branch in conducting foreign and military policy.
PPV 201-
702
TST 201- 4.1 Ideological, military, and economic concerns shaped U.S.
703 involvement in the Middle East, with several oil crises in the
region eventually sparking attempts at creating a national
PPV 201- energy policy.
702
TST 201- 4.1 During and after World War I, civil rights activists and leaders,
703 most notably Martin Luther King Jr., combatted racial
discrimination utilizing a variety of strategies, including legal
PP\7I02201' challenges, direct action, and nonviolent protest tactics.
TST 201- 4.1 The three branches of the federal government used measures
703 including desegregation of the armed services, Brown v. Board
of Education, and the Civil Rights Act of 1964 to promote
PPV 201- greater racial equality.
702
TST 201- 4.1 Continuing resistance slowed efforts at desegregation,
703 sparking social and political unrest across the nation. Debates
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PPV 201- among civil rights activists over the efficacy of nonviolence
702 increased after 1965.
TST 201- 4.1 Feminist and gay and lesbian activists mobilized behind claims
703 for legal, economic, and social equality.
PPV 201-
702
TST 201- 4.1 Latino, American Indian, and Asian American movements
703 continued to demand social and economic equality and a
redress of past injustices.
PPV 201-
702
TST 201- 4.1 Despite an overall affluence in postwar America, advocates
703 raised concerns about the prevalence and persistence of
poverty as a national problem.
PPV 201-
702
TST 201- 4.1 Environmental problems and accidents led to a growing
703 environmental movement that aimed to use legislative and
public efforts to combat pollution and protect natural
PPV 201- resources. The federal government established new
702 environmental programs and regulations.
TST 201- 4.1 Liberalism, based on anticommunism abroad and a firm belief
703 in the efficacy of government power to achieve social goals at
home, reached a high point of political influence by the mid-
PPV 201- 1960s

702
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TST 201- 4.1 Liberal ideas found expression in Lyndon Johnson’s Great
703 Society, which attempted to use federal legislation and
programs to end racial discrimination, eliminate poverty, and
PPV 201- address other social issues. A series of Supreme Court
702 decisions expanded civil rights and individual liberties.
TST 201- 4.1 In the 1960s, conservatives challenged liberal laws and court
703 decisions and perceived moral and cultural decline, seeking to
limit the role of the federal government and enact more
PPV 201- . . ..
assertive foreign policies.
702
TST 201- 4.1 Some groups on the left also rejected liberal policies, arguing
703 that political leaders did too little to transform the racial and
economic status quo at home and pursued immoral policies
PPV 201-
abroad.
702
TST 201- 4.1 Public confidence and trust in government’s ability to solve
703 social and economic problems declined in the 1970s in the
wake of economic challenges, political scandals, and foreign
PPV 201- . .
policy crises.
702
TST 201- 4.1 The 1970s saw growing clashes between conservatives and
703 liberals over social and cultural issues, the power of the federal
government, race, and movements for greater individual
PPV 201- .
rights.
702
TST 201- 4.1 A burgeoning private sector, federal spending, the baby boom,
703 and technological developments helped spur economic growth
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PPV 201-
702
TST 201- 4.1 As higher education opportunities and new technologies
703 rapidly expanded, increasing social mobility encouraged the
migration of the middle class to the suburbs and of many
PPV 201- Americans to the South and West. The Sun Belt region
702 emerged as a significant political and economic force.
TST 201- 4.1 Immigrants from around the world sought access to the
703 political, social, and economic opportunities in the United
States, especially after the passage of new immigration laws in
PPV 201- 1965.
702
TST 201- 4.1 Mass culture became increasingly homogeneous in the
703 postwar years, inspiring challenges to conformity by artists,
intellectuals, and rebellious youth.
PPV 201-
702
TST 201- 4.1 Feminists and young people who participated in the
703 counterculture of the 1960s rejected many of the social,
economic, and political values of their parents’ generation,
PPV 201- introduced greater informality into U.S. culture, and advocated
702 changes in sexual norms.
TST 201- 4.1 The rapid and substantial growth of evangelical Christian
703 churches and organizations was accompanied by greater
political and social activism on the part of religious
PPV 201- conservatives.
702
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TST 201- 4.2 Ronald Reagan’s victory in the presidential election of 1980
703 represented an important milestone, allowing conservatives to
enact significant tax cuts and continue the deregulation of
PPV 201- many industries.
702
TST 201- 4.2 Conservatives argued that liberal programs were
703 counterproductive in fighting poverty and stimulating
economic growth. Some of their efforts to reduce the size and
PPV 201- scope of government met with inertia and liberal opposition,
702 as many programs remained popular with voters.
TST 201- 4.2 Policy debates continued over free-trade agreements, the
703 scope of the government social safety net, and calls to reform
the U.S. financial system.
PPV 201-
702
TST 201- 4.2 Economic productivity increased as improvements in digital
703 communications enabled increased American participation in
worldwide economic opportunities.
PPV 201-
702
TST 201- 4.2 Technological innovations in computing, digital mobile
703 technology, and the Internet transformed daily life, increased
access to information, and led to new social behaviors and
PPV 201- networks.
702
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TST 201- 4.2 Employment increased in service sectors and decreased in
703 manufacturing, and union membership declined.
PPV 201-
702
TST 201- 4.2 Real wages stagnated for the working and middle class amid
703 growing economic inequality.
PPV 201-
702
TST 201- 4.2 After 1980, the political, economic, and cultural influence of
703 the American South and West continued to increase as
population shifted to those areas
PPV 201-
702
TST 201- 4.2 International migration from Latin America and Asia increased
703 dramatically. The new immigrants affected U.S. culture in
many ways and supplied the economy with an important labor
PPV 201- P
orce.
702
TST 201- 4.2 Intense political and cultural debates continued over issues
703 such as immigration policy, diversity, gender roles, and family
structures.
PPV 201-

702
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TST 201- 4.2 Reagan asserted U.S. opposition to communism through
703 speeches, diplomatic efforts, limited military interventions,
and a buildup of nuclear and conventional weapons.
PPV 201-
702
TST 201- 4.2 Increased U.S. military spending, Reagan’s diplomatic
703 initiatives, and political changes and economic problems in
Eastern Europe and the Soviet Union were all important in
PPV 201- .
ending the Cold War
702
TST 201- 4.2 The end of the Cold War led to new diplomatic relationships
703 but also new U.S. military and peacekeeping interventions, as
well as continued debates over the appropriate use of
PPV 201- American power in the world.
702
TST 201- 4.2 In the wake of attacks on the World Trade Center and the
703 Pentagon, the United States launched military efforts against
terrorism and lengthy, controversial conflicts in Afghanistan
PPV 201- and Iraq.
702
TST 201- 4.2 The war on terrorism sought to improve security within the
703 United States but also raised questions about the protection of
civil liberties and human rights.
PPV 201-
702
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TST 201- 4.2 Conflicts in the Middle East and concerns about climate change
703 led to debates over U.S. dependence on fossil fuels and the
impact of economic consumption on the environment.
PPV 201-
702
TST 201- 4.2 Despite economic and foreign policy challenges, the United
703 States continued as the world’s leading superpower in the 21st
century.
PPV 201-

702
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Overview

The Greenville Public Schodlistrict (GPSD) will implement the MuHTiered System of Supports (MTSS) Model to ensure that all
students receive needed interventions in academics and behavior. The GPSD MTSS Model meets the requirements of State Board
Policy Part 3 Chapter 41: Interwean and Accountability Process Standard 20.

The model is made up of the following essential components:

U Shared Leadership
1 The district Intervention Specialist will provide and coordinate training, resources, and monitoring to support the
development ashimplementation of MTSS in district schools.
1 The District Review Team (DRT) will include Intervention Specialists, Special Services Representative, Instructional
Programs Representatives, and School Representatives. This team will review each Tiet.3 stude
1 The District MTSS Team will include the MTSS Chair/Designee for each school and the Intervention Specialists. This
team will meet once a month or as needed. During meetings the team will review MTSS binders, progress monitoring
graphs, interventionsniegrity checks, forms, Tier 2 interventions, etc.
U Data Based Problem Solving
1 Each school will have a Muliiered System of Supports Team (MTSS) that will analyze all available data to

effectively i mplement interventions matched to the stu
U Layered Continuum of Supports
1 Tier 1:

A All students will receive Tier 1 highuality classroom instruction based on the Mississippi College and Career
Readiness Standards.
A All students will be screened in academics throuBleady (Kk8) and previous statesessments and class
averages (2), behavior through the GPSD Behavior Universal ScreenéjKand the Early Warning
System (EWS) indicators. Kindergarten students will be screened for dyslexia in the spring of each year. First
graders will be screenddr dyslexia in the fall of each year.
T Each school 6s MTSS t eam -nsks$tudenaveekly. yze data and id
1 EWS Indicators;
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o Discipline reports (using School Status filter report)
A patternsof behaviori at least 3 incidents occurring at any time
A fighting, assault, bullying OR any Level 5 infraction according to the District Matrix [1
incident]
A 3 or more referrals (any behavior) within 2 weeks

Tardies and early dismissals (excused and unexigy8 or more)

Absences (excused and unexcused) (3 or more)

Suspension (OSS)

Expulsion

Alternative school placements

Residential treatment facility placements (by school or parent)

Students receiving day treatment services

Students receiving regular coetiag services either by school counselor or Life Help

Visits to school nurse (3 or more)

Students that are parents

Course performance (averages of D or lower (ELA and Math 60K

3 Grade Reading Assessment (students that failed MAAP or receivet@urse)

Students that are currently or have been in the overage program in the past two years

T Each school 6s MTSS Team wil |l meet weekly to anal
using the above indicators. The team will add this studémtration to the Weekly MTSS Report and
upload the report to the MTSS Google Drive by 6pm each Thursday.

1 Tier 2: All students will receive Tier 1 highuality classroom instruction based on the Mississippi College and Career
Readiness Standards. Studehtd are not successful (in line with peers) at Tier 1 must receive Tier 2 targeted
interventions to last no more than 8 weeks with 2 formal documented reviews. The referring teacher is responsible for
Tier 2 reviews and keeping the documentation forthdiru dent s. Each school 6s team wil
their progress after report cards come out with a documented review.

9 Tier 3: All students will receive Tier 1 highuality classroom instruction based on the Mississippi College and Career
Readiness Standards. Students that meet any of the following criteria must be referred to MTSS for a MTSS Data
Review to determine the level of interventions needed:

A populated on the MSIS Intervention Screen
A have failed at least one year in grade8 K

O OO0 000000 O0OO0OOoOOo
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havefailed at least two years in graded 2

have failed the'8 Grade Reading MAAP

a 4" grade student that received a Good Cause Exemption
scored in the bottom 25% on state assessments

identified through Early Warning System

I v > D

Tier 3 interventions will last no more than 16 weeks with 4 formal documented reviews to be led by each
school 6s MTSS Team.

U District Review Team
9 The District Review Team will review each Tier 3 student.

U EvidenceBased Instruction, Intervention, and AssessmerPractices
1 GPSD Behavior Intervention Menu (see Appendix)
1 GPSD Math Intervention Menu (see Appendix)
1 GPSD Reading Intervention Menu (see Appendix)
1 Each menu includes the intervention, research, and progress monitoring tools

U Universal Screening and Progres Monitoring

1 All students will participate in the universal screening of reading, math, and behavior three times a year. Kindergarten
students will be screened for dyslexia in the spring of each year. First graders will be screened for dyslexiaah the fal
each year.

1 Data from the universal screeners will be analyzed. Students that score in the basic range must receive Tier 2 targeted
interventions. Students that score in the advanced range must receive targeted enrichment which may include being
placal in a Gifted, Honors, Advance Placement, or Dual Enrollment class.

1 Data from the universal screeners will be analyzed. Students that score in the minimal range must receive Tier 3
intensive interventions.

U Family, School, and Community Partnerships

1 In orde for a student to be successful, families, schools, and communities must work togethemaylwo

communication between the school and parents is essential.
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1 Parents / guardians will be invited to Tier 3 meetings to review student data and to collalibmteablemsolving
process.

1 Parents / guardians will be notified of Tier 2 / Tier 3 interventions being conducted with their student.

Forms

Forms for all parts of the MTSS model are available on the GPSD website unBeptmgment of Instructional Programs
under the MTSS tab.

Literacy-Based Promotion Act Requirements
U Intensive Reading Instruction and Intervention

1 When a K3 student scores a minimum on tkeading universal screener, the student must be referred to the MTSS and
receive Tier 3 interventions in reading. This is documented as an Individual Reading Plan (IRP) using MTSS forms.

{ If a 39grade student is retained due to failing the MAAPLA (MAA P), the student must be referred to the MTSS
and receive Tier 3 interventions in reading.

U Parent Notification of a Reading Deficiency

f When a reading deficiency is found in a3K grade student, the parent must be notified of the deficiency, the current
and supplemental services provided, the possibility of retention inftlyeagle, Literacy Based Promotion and
strategies for parents to use at home. This is all part of the IRP process and documentation.

U Social Promotion Prohibited
1 Social promotion is ptabited in the GPSD.
U Third Grade Retention and Parent Notification
1 Third grade students that are retained due to failing the MAAP must receive the following
A A 90 minute literacy block
Scientifically researcibased reading interventions
Small group instruabn
Reduced teachestudent ratios
Extended school day, week, or year
Summer reading camps

> > > >
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f  Written notification shall be provided to the parent / guardian of &rgr&de student who is retained that the student
has not met the proficiency level requifed promotion and the reasons the student is not eligible for a good cause
exemption. The notification shal/l include a descriptio

U Good Cause Promotion
f A 3“grade student that does not pass the MAAP may beqisdl to thegr ade wi th data and the
approval:

A
A

A

Limited English proficient student who has had less than two years of instruction in an English Learner program
Studentwith a disability whose individual education plan (IEP) indicates that participation in the statewide
accountability assessment program is not appropriate, as authorized under state law

Student with a disability who participates in the state annual aatmlitytassessment and who has an IEP or a
section 504 plan that: (a)reflects that the individual student has received intensive remediation for two years but
still demonstrates a deficiency in reading, or (b) was previously retained in Kindergartsh &eiond, or

Third Grade

Student who demonstrates an acceptable level of reading proficiency on an alternative standardized assessment
approved by the State Board of Education

Student who received intensive intervention in reading for two or more y@asslbdemonstrates a deficiency

in reading and who previously was retained in Kindergarten or First, Second, or Third Grade for a total of two
years and has not met exceptional education criteria

U Good Cause Request
1 Arequest for a Good Cause Exemptiat fellow the following steps:

A
A

A

Documentation is submitted for the student from the
The principal reviews the documentation with the teacher and parent

If the principal determines that the student should be piexhbased on the documentation, the principal shall

make the recommendation in writing to the Superintendent who in writing may accept or reject the
recommendation
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Behavior Intervention Menu

Skill Intervention Scientific Documentation Progress
Monitoring
Tool
Off-task, Choice: Allowing the Student to Select Task 1 Kemn, L., & Clemens, N. H. (2007). Antecedent Behavior
Non- Sequence strategies to promote appropriate classroom behavig Report card
disruptive Psychology in the Schools,,86-75. -
Description: The student is assigned several tasks to complete I Kern, L., Mantagna, M.E., Vorndran, C.M., Bailin, D.
during a work period and given the opportunity to select the & Hilt, A. (2001). Choice of task sequenceinorease

engagement and reduce problem behaviors. Joofnal
Positive Behavior Interventions, 3-10.

Ramsey, M. L., Jolivette, K., Patterson, D. P., &
Kennedy, C. (2010). Using choice to increase time o
task, taskcompletion, and accuracy for studenighw
emotional/behavior disorders in a residential facility.
Education and Treatment of Children,(33 1-21.

assignment that he she will do first

Reward vs. Response 1 Metzler, C. W., Biglan, A., Rusby, J. C., & Sprague, | Behavior

R. (2001). Evaluation of a comprehensive behavior | Report card
Description: The student receives a reward from a predetermi management program to improve schoade positive
list for completing a specific task. behavior supporEducation and Treatment of Childre

24(4), 448479.

9 Crone, D. A, Horner, R. H& Hawken, L. S. (2004).
Responding to Problem Behavior in Schools: The
Behavior Education ProgranNew York: The Guilford
Press.
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The Good Behavior Game 1 Barrish, Saunders, and Wold (1969). Harris and Behavior
Sherman (1973). Medland and Stachnik (1972). Report card
Description: This cooperative approach will reduce unwanted
classroom behaviarsing a game that allows students to work
together to gain group rewards.
Self-Monitoring 1 Piersel (1985). Behavior
Report card
Description: This interventiorwill teach students how to monito
and manage their own behavior.
Behavior Contract 1 Alberto, P. A., & Troutman, A. C. (1995Applied Behavior
behavior analysis procedures forteachétth ed.). Report card
Description: A behavior contract is a written document betwee Englewood Cliffs, NJ: Prentice Hall.
an instructor and student which specifies: expected behaviors i Dardig, J. C., & Heward, W. L. (19763ign here: A
positive and negative consequences, and time frame of the co contracting book for children and their parents
with review dates. Kalamazoo, MI: Behaviordella.
1 DeRisi, W. J., & Butz, G. (1975Writing behavioral
contracts: A case simulation practice manual.
Champaign, IL: Research Press.
1 Homme, L. (1976)How to use contingency contractin
in the classroomChampaign, IL:Research Press.
1 Kirchenbaum, D. S., Dielman, J. S., & Karoloy, P.
(1982). Efficacy of behavior contracting:Target
behaviors, performance criteria, and settigghavior
Modification, 6, 49-518.
1 Kelly, M. L., & Stokes, T. F. (1982). Contingency
contracting with disadvantaged youths:Improving
classroom performancdournal of Applied Behavior
Analysis, 15447-454.
1 Rhode, G., Jenson, W. R., & Reavis, H. K. (1992
tough kid bookLongmont, CO: Sopris West.
Mentoring 1 Keller, T. E., &Pryce, J. M. (2012). Different roles an¢ Behavior
different results: how activity orientations correspond Report Card

Description: Students meet with an adult on a regular basis to
about the studentds day and
willing to invest in the stu

relationship quality and student outcomes in school
based mentoringThe Journal of Primary Prevention.
33.1, 47.
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Off-task,
Disruptive

Counseling

Description: Students meet in a group or individually with the
school 6s counselor at | east
behaviors. Could include social skills training such as following
instructions, staying on task, working with othexscepting
criticism, listening, ignoring distractions, making a good choice
sharing, and showing respect.

Baker, S. B., & Gerler, E. R. (2001). Counseling in
schools. In D. C. Locke, J. E. Myers, and E. L. Herr
(Eds.),The Handbook of Counselinghousad Oaks,
CA: Sage Publications.

Omizo, M.M., Hershberger, J.M., & Omizo, S.A.
(1988). Teaching children to cope with anger.
Elementary School Guidance & Counseligg, 241
245,

Behavior
Report Card

Check-In/Check-Out (Behavior)

Description: The student is assigned to an adult in the school
building with which the student can easily talk. The student an
adult meet at least twice daily to chdokand make sure the
student is having a behaviorally good day.

Hawken, L. S. & Horner R. H., (2008nplementing a
Targeted Group Intervention Within a Schaigide
System of Behavior Suppodournal of Behavioral
Education, 12, 22240.

March, R. E. & Horner, R. H. (2002) Feasibility and
contributions of functional behavioral assessment in
schools.Journal of Emotional and Behavioral
Disorders,10, 15870.

Todd, A. W., Kaufman, A., Meyer, G., & Horner, R. H
(2008). The Effects of a Targeted Intervention to
Reduce Problem Behaviors: Elementary School
Implementation

Behavior
Report Card

Behavior Contract

Description: A behavior contract is a written document betwee
an instructor and student which specifies: expected behaviors
positive and negative consequences, and time frame of the co
with review dates.

Alberto, P. A., & Troutman, A. C. (199. Applied
behavior analysis procedures forteachéfth ed.).
Englewood Cliffs, NJ: Prentice Hall.

Dardig, J. C., & Heward, W. L. (19763ign here: A
contracting book for children and their parents
Kalamazoo, MI: Behaviordella.

DeRisi, W. J., &Butz, G. (1975)Writing behavioral
contracts: A case simulation practice manual.
Champaign, IL: Research Press.

Homme, L. (1976)How to use contingency contractin
in the classroomChampaign, IL:Research Press.
Kirchenbaum, D. S., Dielman, J. S., & Ky, P.
(1982). Efficacy of behavior contracting:Target
behaviors, performance criteria, and settigghavior
Modification, 6, 499518.

Kelly, M. L., & Stokes, T. F. (1982). Contingency
contracting with disadvantaggaduths:Improving
classroom performancéournal of Applied Behavior
Analysis, 15447-454.

Rhode, G., Jenson, W. R., & Reavis, H. K. (1992
tough kid bookLongmont, CO: Sopris West.

Behavior
Report card

Stimulus Cueing

= —a

Carr & Durand, 1985
Lobitz. 1974

Behavior
Report card
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Description: This intervention relies on providing a cue to
students prior to inappropriate behavior.

Attendance

Check-In/Check-Out (Attendance)

Description: The student is assigned to an adult in thesth
building with which the student can easily talk. The student an
adult meet at least twice daily to chdokand make sure the
student is having a behaviorally good day.

Hawken, L. S. & Horner R. H., (2003) Implementing
Targeted Group Intervention Win a SchooWide
System of Behavior Suppodournal of Behavioral
Education, 12, 228240.

March, R. E. & Horner, R. H. (2002) Feasibility and
contributions of functional behavioral assessment in
schools.Journal of Emotional and Behavioral
Disorders,10, 15870.

Todd, A. W., Kaufman, A., Meyer, G., & Horner, R. H
(2008). The Effects of a Targeted Intervention to
Reduce Problem Behaviors: Elementary School
Implementation

Behavior
Report card

Behavior Contract (Attendance)

Description: A behaviorcontract is a written document betweer
an instructor and student which specifies: expected behaviors
positive and negative consequences, and time frame of the co
with review dates.

Alberto, P. A., & Troutman, A. C. (199%\pplied
behavior analysiprocedures forteachefgth ed.).
Englewood Cliffs, NJ: Prentice Hall.

Dardig, J. C., & Heward, W. L. (19763ign here: A
contracting book for children and their parents
Kalamazoo, MI: Behaviordella.

DeRisi, W. J., & Butz, G. (1975YVriting behavioral
contracts: A case simulation practice manual.
Champaign, IL: Research Press.

Homme, L. (1976)How to use contingency contractin
in the classroomChampaign, IL:Research Press.
Kirchenbaum, D. S., Dielman, J. S., & Karoloy, P.
(1982). Efficacy of behaviarontracting: Target
behaviors, performance criteria, and settigghavior
Modification 6, 499518.

Kelly, M. L., & Stokes, T. F. (1982). Contingency
contracting with disadvantaged youths:Improving
classroom performancéournal of Applied Behavior
Analyss, 15 447-454.

Rhode, G., Jenson, W. R., & Reavis, H. K. (1992
tough kid bookLongmont, CO: Sopris West.

Behavior
Report card

Attention
Seeking

Check-In/Check-Out (Behavior)

Description: The student is assigned to an adult in the school
building with which the student can easily talk. The student an
adult meet at least twice daily to chdokand make sure the
student is having a behaviorally good day.

Hawken, L. S. & Horner R. H., (2003) Implementing
Targeted Group Intervention Within a Schdwide
System of Behavior Suppodournal of Behavioral
Education, 12, 22240.

March, R. E. & Horner, R. H. (2002) Feasibility and
contributions of functional behavioral assessment in
schools.Journal of Emotional and Behavioral

Disorders,10, 15870.

Behavior
Report card




UNITED STATES HISTORY: “1877 to the PRESENT” PACING GUIDE AND PROGRESS MONITORING CCRS 2018-2019P a g e |53

I Todd, A. W., Kaufman, A., Meyer, G., & Horner, R. H
(2008). The Effects of a Targeted Intervention to
Reduce Problem Behaviors: Elementary School
Implementation

Behavior Contract 1  Alberto, P. A., & Troutman, A. C. (1995Applied Behavior
behavior analysiprocedures forteacher@th ed.). Report card

Description: A behaviorcontract is a written document betweer| Englewood Cliffs, NJ: Prentice Hall.

an instructor and student which specifies: expected behaviors 1 Dardig, J. C., & Heward, W. L. (19763ign here: A

positive and negative consequences, and time frame of the co contracting book for children and their parents

with review dates. Kalamazoo, MI: Behaviordella.

1  DeRisi, W. J., & Butz, G. (1975WVriting behavioral
contracts: A case simulation practice manual.
Champaign, IL: Research Press.

1 Homme, L. (1976)How to use contingency contractin
in the classroomChampaign, IL:Research Press.

1 Kirchenbaum, D. S., Dielman, J. S., & Karoloy, P.
(1982). Efficacy of behaviarontracting: Target
behaviors, performance criteria, and settifgghavior
Modification 6, 499518.

1 Kelly, M. L., & Stokes, T. F. (1982). Contingency
contracting with disadvantaged youths:Improving
classroom performancéournal of Applied Behavior
Analyss, 15 447-454.

1 Rhode, G., Jenson, W. R., & Reavis, H. K. (1992
tough kid bookLongmont, CO: Sopris West.
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Math Intervention Menu

Skill Intervention Scientific Documentation Progress Monitoring Tool

Calculations: Folding-In Method (Flash f  Shapiro, E.S. (1996cademic Skills Problems DIBELS for number
Number Identification cards) WorkbookThe Guilford Press: New York. identification, CBM probe for
T Shapiro, (2004) addition, subtraction,
Description: The foldingin technique multiplication, and division
can be used to teach and practice
factual information, such asght words
in reading, basic math facts, spelling
new words, and facts in content areas
It is based on the assumption that
acquisition and mastery of new
material can be achieved if the amour
of known and unknown material is
carefully controlled, asptimal

learning occurs when tasks are in a
level that frequent success occurs. It
also incorporates the use of repetition
to learn new tasks.

Great Number Line Race T Siegler, R. S. (2009). Improving the numerical DIBELS for number
understanding of children from leimcome families. identificationchecklist

Description: The student plays a Child Development Persptives, 32), 118124.

numberbased board game to build
skills related to 'number sense’,
including number identification,
counting, estimation skills, and ability
to visualize and access specific numb
values using an internal numbére
(Siegler, 2009).

A+ Computer Program 91 Ash, J. The Effectiveness of A+ Software on A+ Reports specific to deficit
Achievement of Mathematics skill

Studentsn a High School Setting. Thesis, Middle
Tennessee State University, 2001.
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Description: The student will work on
the computer using A+ software to
build skills.

Brophy, J. E.
Motivating Students to
Learn. o0 Educational
40-48.

Brown, F. Computer Assisted Instruction in
Mat hematics Can | mprove
Test Scores: A Study. Chapel Hill, NC, University of
North Carolina at Chapel Hill, 2000 (ED443688).
Cotton, K. Effective Schooling Practices: A Researcl
Synthesis 1995 Update.

Portland,OR: Northwest Regional Educational
Laboratory 1995.
http://www.amered.com/docs/research_basis_als.pd

ASynt hesi s

Lea

Double-Dosing

Description: This intervention
provides 3845 minutes of extra
instruction on skills that have a&dy
been taught in the Tier 1 classroom.

= (=2

Simmons, D. C., Kameenui, E. J., Harn, B. A.,
Edwards, L. L., Coyne, M. D., Thom#&eck, C., et al.
(2002). The effects of instructional emphasis and
specificity on early reading and vocabulary
development of kindgarten children. University of
Oregon.

Paglin, C. (2003)Bethel school districts intensive
reading program adds beefeg instruction for atrisk
readers from day on&etrieved December 15, 2003
from http://www.nwrel.org/nwedu/083/dose.asp
Nomi, T. & Allensworth, E. M. 2008.

iReady Blue Tabs Data specifi
to deficit skill

iReady Blue Tabs (k8 only)

Description: This intervention
provides personalized student
instruction targeted to studefits u n i
areas of needs and mobile apps to bg
achievement. To be used as an
intervention time must be above Tier
time.

http://www.casamples.com/downloads/i
Ready Bronx_PS1.pdf
http://www.casamples.com/downloads/i
Ready Bronx_PS49.pdf
http://www.casamples.com/downloads/i
Ready NewMidletown.pdf
http://www.casamples.com/downloads/i
Ready Sacramento.pdf
http://www.casamples.com/downloads/i
Realy Culpeper.pdf
http://www.casamples.com/downloads/i
Ready Randolph2014.pdf

iReady Blue Tabs Data specifi
to deficit skill

iReady Next Steps for
Instruction (K -8 only)

Description: This intervention
provides teachers with personalized

instruction for students according to

http://www.casamies.com/downloads/i
Ready Bronx PS1.pdf
http://www.casamples.com/downloads/i
Ready Bronx PS49.pdf
http:/Mvww.casamples.com/downloads/i
Ready NewMiddletown.pdf

iReady Blue Tabs Data specifi
to deficit skill



http://www.nwrel.org/nwedu/08-03/dose.asp
http://www.casamples.com/downloads/i-Ready_Bronx_PS1.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS1.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS49.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS49.pdf
http://www.casamples.com/downloads/i-Ready_NewMiddletown.pdf
http://www.casamples.com/downloads/i-Ready_NewMiddletown.pdf
http://www.casamples.com/downloads/i-Ready_Sacramento.pdf
http://www.casamples.com/downloads/i-Ready_Sacramento.pdf
http://www.casamples.com/downloads/i-Ready_Culpeper.pdf
http://www.casamples.com/downloads/i-Ready_Culpeper.pdf
http://www.casamples.com/downloads/i-Ready_Randolph2014.pdf
http://www.casamples.com/downloads/i-Ready_Randolph2014.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS1.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS1.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS49.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS49.pdf
http://www.casamples.com/downloads/i-Ready_NewMiddletown.pdf
http://www.casamples.com/downloads/i-Ready_NewMiddletown.pdf
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their need. Teachers use this for Mag
Time/ Interventions.

http://www.casamples.com/downloads/i
Ready Sacramento.pdf
http://www.casamples.com/downloads/i
Ready Culpeper.pdf

http://www.casamples.com/downloads/i
Ready Randolph2014.pdf

Calculations:
Operations

Strategic Number Counting

Description: The student is taught
explicit number counting strategies fo
basic addition and subtraction. Those
skills are then practiced with a tutor.

FuchsL. S., Powell, S. R., Seethaler, P. M., Cirino, H
T., Fletcher, J. M., Fuchs, D., & Hamlett, C. L. (2009
The effects of strategic counting instruction, with ang
without deliberate practice, on number combination
skill among students with mathematicsfidiflties.
Learning and Individual Differences @), 83-100.

iReady Blue Tabs Data specifi
to deficit skill

A+ Computer Program

Description: The student will work on
the computer using A+ software to
build skills.

Ash, J. The Effectiveness of A+ Sofive on
Achievement of Mathematics

Students in a High School Setting. Thesis, Middle
Tennessee State University, 2001.

Brophy, J.E. ASynthesis
Motivating Students to

Learn. 0 Educational Lea
40-48.

Brown, F. Computer Assisted Instruction in

Mat hematics Can | mprove

Test Scores: A Study. Chapel Hill, NC, University of
North Carolina at Chapel Hill, 2000 (ED443688).
Cotton, K. Effective Schooling Practices: A Researcl
Synthesis 1995 Update.

Partland, OR: Northwest Regional Educational
Laboratory 1995.
http://www.amered.com/docs/research_basis_als.pd

A+ Reports specific to deficit
skill

Interspersing Easy and Hard
Math Problems

Description: The student will be
providedpractice opportunities to solv
known and new problems.

Hawkins, J., Skinner, C. H., & Oliver, R. (2005).
The effects of task demands and additive interspers|
ratios on fifthgrade students' mathematics accuracy.
School Psychology Review, 34, 5885.

iReady Blue Tabs Data specifi
to deficit skill

Practice, Practice, Practice

Description: This intervention will
help students develop accuracy with
basic computation skills.

Stein, Kinder, Silbert, and Carnine (2006).

iReadyBlue Tabs Data specifig
to deficit skill

Double-Dosing

Simmons, D. C., Kameenui, E. J., Harn, B. A.,
Edwards, LL., Coyne, M. D., ThomaBeck, C., et al.

iReady Blue Tab Data specific
to deficit skill



http://www.casamples.com/downloads/i-Ready_Sacramento.pdf
http://www.casamples.com/downloads/i-Ready_Sacramento.pdf
http://www.casamples.com/downloads/i-Ready_Culpeper.pdf
http://www.casamples.com/downloads/i-Ready_Culpeper.pdf
http://www.casamples.com/downloads/i-Ready_Randolph2014.pdf
http://www.casamples.com/downloads/i-Ready_Randolph2014.pdf
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Description: This intervention
provides 3045 minutes of extra
instruction on skills that have already
been taught in the Tier 1 classroom.

(2002). The effects of instructional emphasis and
specificity on early reading and vocabulary
development of kindergarten children. University of
Oregon.

1 Paglin, C. (2003)Bethel school districts intensive
reading program adds beefagp instruction for atrisk
readers from day on&etrieved December 15, 2003
from http://www.nwrel.org/nwedu/083/dose.asp
1 Nomi, T. & Allensworth, E. M. 2008.
iReady Blue Tabs (k8 only) 1  http://www.casamples.com/downloads/i iReady Blue Tabs Data specifi
Ready Bronx_ PS1.pdf to deficit skill
Description: This intervention 1 http://www.casamples.com/downloads/i
provides personalized student Ready_Bronx_PS49.pdf
instruction targe f http://www.casamples.com/downloads/i
areas of needs and mobile apps to bd Ready_NewMiddletown.pdf
achievement. To be used as an 1 http://www.casamples.com/downloads/i
intervention time mst be above Tier 1 Ready_Sacramento.pdf
time. 1 http://www.casamples.com/downloads/i
Ready_ Culpeper.pdf
http://www.casamples.com/downloads/i
Ready Randolph2014.pdf
iReady Next Steps for 1 http://www.casamples.com/downloads/i iReady Blue Tabs Data specifi
Instruction (K -8 only) Ready Bronx_PS1.pdf _ to deficit skill
1  http://www.casamples.com/downloads/i
L . . Ready Bronx_PS49.pdf
Description: This intevention . )
provides teachers with personalized T Et;%é/m;;iﬂsiZggigagoprgédomd%
instruction for students according to - i
their need. Teachers use this for Mag 1 http://www.casamples.com/downloads/i
Time/ Interventions. Ready Sacramento.pdf
http://www.casamples.com/downloads/i
Ready Culpeper.pdf
{ http://www.casamples.com/downloads/i
Ready Randolph2014.pdf
Calculations: Folding-ln Method (Flash 1 Shapiro, E.S. (1996Academic Skills Problems DIBELS for number
Fact Recall/Fluency | cards) WorkbookThe Guiliord Press: New York. identification, CBM probe for
1  Shapiro, (2004)

Description: The foldingin technique
can be used to teach and practice
factual information, such as sight wor
in reading, basic math facts, spelling
new words, and facts in content areag

It is bagd on the assumption that

addition, subtraction,
multiplication, and division



http://www.nwrel.org/nwedu/08-03/dose.asp
http://www.casamples.com/downloads/i-Ready_Bronx_PS1.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS1.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS49.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS49.pdf
http://www.casamples.com/downloads/i-Ready_NewMiddletown.pdf
http://www.casamples.com/downloads/i-Ready_NewMiddletown.pdf
http://www.casamples.com/downloads/i-Ready_Sacramento.pdf
http://www.casamples.com/downloads/i-Ready_Sacramento.pdf
http://www.casamples.com/downloads/i-Ready_Culpeper.pdf
http://www.casamples.com/downloads/i-Ready_Culpeper.pdf
http://www.casamples.com/downloads/i-Ready_Randolph2014.pdf
http://www.casamples.com/downloads/i-Ready_Randolph2014.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS1.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS1.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS49.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS49.pdf
http://www.casamples.com/downloads/i-Ready_NewMiddletown.pdf
http://www.casamples.com/downloads/i-Ready_NewMiddletown.pdf
http://www.casamples.com/downloads/i-Ready_Sacramento.pdf
http://www.casamples.com/downloads/i-Ready_Sacramento.pdf
http://www.casamples.com/downloads/i-Ready_Culpeper.pdf
http://www.casamples.com/downloads/i-Ready_Culpeper.pdf
http://www.casamples.com/downloads/i-Ready_Randolph2014.pdf
http://www.casamples.com/downloads/i-Ready_Randolph2014.pdf
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acquisition and mastery of new
material can be achieved if the amou
of known and unknown material is
carefully controlled, as optimal
learning occurs when tasks are in a
level that frequent success occurs. It
also incorporatethe use of repetition
to learn new tasks.

Cover, Copy, and Compare
(Tier 2 only)

Description: Students learn a fivstep
procedure that gives them increased
opportunities to respond to
mathematics material and selfaluate
their responses. Cover, Copy, and
Compare is an efficient strategy for
increasing accuracy and speed in bag
math facts, requires little student
training or teaching time, and can be
used with individuals, small groups, o
entire classes.

Rathovan, Natalie (1999%ffective School

Interventions Guilford Press: New York, NY.

Lee, M.J., & Tingstrom, D.H. (1994). A group math
intervention: The modification of cover,

copy, and compare for  group application.
Psychology in the Schools, 3133 145.

Skinner, C.H., Turco, T.L., Beatty, K.L., Rasavage,
C. (1989). Cover, copy, and compare: A

method for increasing multiplication performance.
School Psychology Review, 1812420.

Interventioncentral.org CBM
Math Computation Measures
(see Resources)

Timed Practice, Practice,
Practice

Description: Students will work in a
small group to build fluency with basig
computation skills.

National Mathematics Advisory Panel (2008).

Interventioncentral.org CBM
Math Computation Measures
(see Resources)

Interspersing Easy and Hard
Math Problems

Description: The student will be
provided practice opportunities to sol
known and new problems.

Hawkins, J., Skinner, C. H., & Oliver, R. (2005).
The effects of task demands and additive interspers
ratios on fifthgrade students' mathematics accuracy
School Psychology Review, 34, 5885.

iReady Blue Tabs Data specifi
to deficit skill

Double-Dosing

Description: This intervention
provides 3845 minutes of extra
instruction on skills that have already

been taught in the Tier 1 classroom.

SimmonspD. C., Kameenui, E. J., Harn, B. A,,
Edwards, L. L., Coyne, M. D., Thomdeck, C., et al.
(2002). The effects of instructional emphasis and
specificity on early reading and vocabulary
development of kindergarten children. University of
Oregon.

iReady Blue Tabs Data specifi
to deficit skill
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1 Paglin, C.(2003).Bethel school districts intensive
reading program adds beefegb instruction for atrisk
readers from day on®etrieved December 15, 2003
from http://www.nwrel.org/nwedu/083/dose.asp
1 Nomi, T. & Allensworth, E. M. 2008.
1
Problem Solving Have You Ever? 1 Beck, MKeown, Kucan (2002). Math Vocabulary Word
(Word Problems): Checklist
Vocabulary Description: Students will practice
new math vocabulary words by tying
them to personal experiences.
Double-Dosing 1 SimmonsD. C., Kameenui, E. J., Harn, B. A,, iReady Blue Tabs Data specifi
Edwards, L. L., Coyne, M. D., Thom&eck, C., et al. | to deficit skill
Description: This intervention (200_2). _The effects of in_structional emphasis and
provides 3045 minutes of extra specificity on earl_y reading and yocabular_y _
instruction on skills that have already development of kindergarten children. University of
been taught in the Tier 1 classroom. Oregon. o )
1 Paglin, C.(2003).Bethel school districts intensive
reading program adds beefegb instruction for atrisk
readers from day on&etrieved December 15, 2003
from http://www.nwrel.org/nwedu/083/dose.asp
T Nomi, T. & Allensworth, E. M. 2008.

iReady Blue Tabs (k8 only)

Description: This intervention
provides personalized student
instruction targe
areas of needs and mobile apps to bg
achievement. To be used as an
intervention time must be above Tier
time.

http://www.casamples.com/downloads/i
Ready Bronx PS1.pdf
http://www.casamples.com/downloads/i
Ready Bronx_PS49.pdf
http://www.casamples.com/downloads/i
Ready NewNddletown.pdf
http://www.casamples.com/downloads/i
Ready Sacramento.pdf
http://www.casamples.com/downloads/i
Ready Culpeper.pdf
http://www.casamples.com/downloads/i
Ready Randolph2014.pdf

iReady Blue Tabs Data specifi
to deficit skill

iReady Next Seps for
Instruction (K -8 only)

Description: This intervention
provides teachers with personalized
instruction for students according to
their need. Teachers use this for Mag

Time/ Interventions.

http://www.casamples.com/downloads/i
Ready Bronx_PS1.pdf
http://www.casamples.com/downloads/i
Ready Bronx_PS49.pdf
http://www.casamples.com/downloads/i
Ready NewMiddletown.pdf
http://www.casamples.com/downloads/i
Ready Sacramento.pdf

iReady Blue Tabs Data specifi
to deficit skill



http://www.nwrel.org/nwedu/08-03/dose.asp
http://www.nwrel.org/nwedu/08-03/dose.asp
http://www.casamples.com/downloads/i-Ready_Bronx_PS1.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS1.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS49.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS49.pdf
http://www.casamples.com/downloads/i-Ready_NewMiddletown.pdf
http://www.casamples.com/downloads/i-Ready_NewMiddletown.pdf
http://www.casamples.com/downloads/i-Ready_Sacramento.pdf
http://www.casamples.com/downloads/i-Ready_Sacramento.pdf
http://www.casamples.com/downloads/i-Ready_Culpeper.pdf
http://www.casamples.com/downloads/i-Ready_Culpeper.pdf
http://www.casamples.com/downloads/i-Ready_Randolph2014.pdf
http://www.casamples.com/downloads/i-Ready_Randolph2014.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS1.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS1.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS49.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS49.pdf
http://www.casamples.com/downloads/i-Ready_NewMiddletown.pdf
http://www.casamples.com/downloads/i-Ready_NewMiddletown.pdf
http://www.casamples.com/downloads/i-Ready_Sacramento.pdf
http://www.casamples.com/downloads/i-Ready_Sacramento.pdf
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 http://www.casamples.com/downloads/i
Ready Culpeper.pdf
{ nhttp://www.casamples.com/downloadsl/i
Ready Randolph®4.pdf
Problem Solving Math Problem-Solving: 1 Burns, M. K., VanDerHeyden, A. M., & Boice, C. H. | iReady Blue Tabs Data specifi
(Word Problems): | Combining Cognitive and i(r?t%?\?g-nﬁgﬁtsplrr?i}\iCTeﬁ;rr‘ng‘stegiiVéfi‘r‘;idse(rlnzigs) 5og| 10 deEficit skl
Cognitive Strategies | Metacognitive Strategies practices in school psychology V (pp.145162).
Bethesda, MD: National Associatiof $chool
Description: The strategies ithis Psychologists.
intervention combine both cognitive f Montague, M. (1992). The effects of cognitive and
and Metacogpnitive elements. First, th metacognitive strategy instruction on the mathemati
student is taught a-3tep process for problem solving of middle school students with
attacking a math word problem. learning disabilities. Journal of Learning Disabilities,
Second. The instructor trains the 25, 230248,
student to use a thrggart selfcoaching 1 Montague M., & Dietz, S. (2009). Evaluating the
routine for each of the sevemoblem evidence base for cognitive strategy instruction and
solving steps. mathematical problem solving. Exceptional Children
75, 285302.
STAR Method 1 Maccini & Hughes, 2000 iReadyBlue Tabs Data specifid
1  Maccini & Ruhl, 2000 to deficit skill
Description: This strategy i simpler
version of the Cognitive and
Metacognitive Strategy above. If
students need slight support for this
skill, use this intervention. If the
student needs strong support, use the
above intervention.
Double-Dosing 9 Simmons, D. C., Kameenui, E. J., Harn, B. A, iReady Blue TabPata specific
Edwards, LL., Coyne,_M. D., '_I'homaSeck, C etal. | to deficit skill
Description: This intervention (200_2). 'The effects of |n_struct|onal emphasis and
provides 3845 minutes of extra specificity on earl_y reading and yocabular_y '
instruction on skills that have already development of kindergarten children. University of
been taught in the Tier 1 classroom. Oregon. L _
1 Paglin, C. (2003)Bethel school districts intensive

readingprogram adds beefedp instruction for atrisk
readers from day on&etrieved December 15, 2003
from http://www.nwrel.org/nwedu/083/dose.asp
Nomi, T. & Allensworth, E. M. 2008.



http://www.casamples.com/downloads/i-Ready_Culpeper.pdf
http://www.casamples.com/downloads/i-Ready_Culpeper.pdf
http://www.casamples.com/downloads/i-Ready_Randolph2014.pdf
http://www.casamples.com/downloads/i-Ready_Randolph2014.pdf
http://www.nwrel.org/nwedu/08-03/dose.asp
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iReady Blue Tabs (K8 only)

Description: This intervention
provides personalized student
instruction targe
areas of needs and mobile apps to bg
achievement. To be used as an
interventiontime must be above Tier 1
time.

http://www.casamples.com/downloads/i

Ready Bronx PS1.pdf

http://www.casamplesom/downloadsfi

Ready Bronx PS49.pdf

http://www.casamples.com/downloads/i
Ready NewMiddletown.pdf
http:/www.casamples.com/downloads/i
Ready Sacramento.pdf
http://www.casamples.com/downloads/i
Ready Culpeper.pdf
http://www.casamples.com/downloads/i
Ready Randolph2014.pdf

iReady Blue Tabs Data specifi
to deficit skill

iReady Next Steps for
Instruction (K -8 only)

Description: This intervention
provides teachers with personalized
instruction for students according to
their need. Teachers use this for Mag
Time/ Interventions.

http://www.casamples.com/downloads/i
Ready BronxPS1.pdf
http://www.casamples.com/downloads/i
Ready Bronx PS49.pdf
http://www.casamples.com/downloads/i
Ready NewMiddletown.pdf
http://www.casamples.com/downloads/i
Ready Sacramento.pdf
http://www.casamples.com/dovaads/t
Ready Culpeper.pdf

http://www.casamples.com/downloads/i
Ready Randolph2014.pdf

iReady Blue Tabs Data specifi
to deficit skill

Algebra and
Algebraic Thinking

iReady Blue Tabs (K-8 only)

Description: This intervention
provides personalized student
instruction targe
areas of needs and mobile apps to bg
achievement. To be used as an
intervention time must be above Tier
time.

http://www.casamples.com/downloads/i
Ready Bronx_PS1.pdf
http://www.casamples.com/downloads/i
Ready Bronx PS49.pdf
http://www.casamples.com/downloads/i
Ready NewMiddletown.pdf
http://www.casamples.com/downloads/i
Ready Sacramento.pdf
http://www.casamples.com/downloads/i
Ready Culpeper.pdf
http://www.casamples.com/downloads/i
Ready Randolph2014.pdf

iReady Blue Tabs Data specifi
to deficit skill

iReady Next Steps for
Instruction (K-8 only)

http://www.casamples.com/downloads/i
Ready BronxPS1.pdf
http://www.casamples.com/downloads/i
Ready Bronx PS49.pdf

iReady Blue Tabs Data specifi
to deficit skill



http://www.casamples.com/downloads/i-Ready_Bronx_PS1.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS1.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS49.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS49.pdf
http://www.casamples.com/downloads/i-Ready_NewMiddletown.pdf
http://www.casamples.com/downloads/i-Ready_NewMiddletown.pdf
http://www.casamples.com/downloads/i-Ready_Sacramento.pdf
http://www.casamples.com/downloads/i-Ready_Sacramento.pdf
http://www.casamples.com/downloads/i-Ready_Culpeper.pdf
http://www.casamples.com/downloads/i-Ready_Culpeper.pdf
http://www.casamples.com/downloads/i-Ready_Randolph2014.pdf
http://www.casamples.com/downloads/i-Ready_Randolph2014.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS1.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS1.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS49.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS49.pdf
http://www.casamples.com/downloads/i-Ready_NewMiddletown.pdf
http://www.casamples.com/downloads/i-Ready_NewMiddletown.pdf
http://www.casamples.com/downloads/i-Ready_Sacramento.pdf
http://www.casamples.com/downloads/i-Ready_Sacramento.pdf
http://www.casamples.com/downloads/i-Ready_Culpeper.pdf
http://www.casamples.com/downloads/i-Ready_Culpeper.pdf
http://www.casamples.com/downloads/i-Ready_Randolph2014.pdf
http://www.casamples.com/downloads/i-Ready_Randolph2014.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS1.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS1.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS49.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS49.pdf
http://www.casamples.com/downloads/i-Ready_NewMiddletown.pdf
http://www.casamples.com/downloads/i-Ready_NewMiddletown.pdf
http://www.casamples.com/downloads/i-Ready_Sacramento.pdf
http://www.casamples.com/downloads/i-Ready_Sacramento.pdf
http://www.casamples.com/downloads/i-Ready_Culpeper.pdf
http://www.casamples.com/downloads/i-Ready_Culpeper.pdf
http://www.casamples.com/downloads/i-Ready_Randolph2014.pdf
http://www.casamples.com/downloads/i-Ready_Randolph2014.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS1.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS1.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS49.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS49.pdf
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Description: This intervention
provides teachers with personalized
instruction for students according to
their need. Teachers use this for Mag
Time/ Interventions.

http://www.casamples.com/downloads/i

Ready NewMiddletown.pdf

http://www.casamples.com/downloads/i

Ready Sacramento.pdf

http://www.casamples.com/dovaads/i

Ready Culpeper.pdf

http://www.casamples.com/downloads/i

Ready Randolph2014.pdf

Measurement and
Data

iReady Blue Tabs (K-8 only)

Description: This intervention
provides personalized student
instruction targe
areas of needs and mobile apps to bg
achievement. To be used as an
intervention time must be above Tier
time.

http://www.casamples.com/downloads/i

Ready Bronx PS1.pdf

http://www.casamples.com/downloads/i

Ready Bronx PS49.pdf

http://www.casamples.com/downloads/i

Ready NewMiddletown.pdf

http://www.casamples.com/downloads/i

Ready Sacramento.pdf

http://www.casamples.com/downloads/i

Ready Culpeper.pdf

http://www.casamples.com/downloads/i

Ready Randolph2014.pdf

iReady Blue Tabs Data specifi
to deficit skill

iReady Next Steps for
Instruction (K -8 only)

Description: This intervention
provides teachers with personalized
instruction for studentaccording to
their need. Teachers use this for Mag
Time/ Interventions.

http://www.casamples.com/downloads/i

Ready Bronx PS1.pdf

http://www.casamples.com/downloads/i

Ready Bronx_PS49.pdf

http://www.casamples.com/downloads/i

Ready NewNddletown.pdf

http://www.casamples.com/downloads/i

Ready Sacramento.pdf

http://www.casamples.com/downloads/i

Ready Culpeper.pdf

http://www.casamples.com/downloads/i

Ready Randolph2014.pdf

iReady Blue Tabs Data specifi
to deficit skill

Geometry

iReady Blue Tabs (k8 only)

Description: This intervention
provides personalized student
instruction targe
areas of needs and mobile apps to bg
achievement. To be used as an
intervention time must be above Tier
time.

http://www.casamples.com/downloads/i

Ready Bronx_PS1.pdf

http://www.casamples.com/downloads/i

Ready Bronx_PS49.pdf

http://www.casamples.com/downloads/i

Ready NewMiddletown.pdf

http://www.casamples.com/downloads/i

Ready Sacramento.pdf

http://www.casamples.com/downloads/i

Ready Culpeper.pdf

iReady Blue Tabs Data specifi
to deficit skill



http://www.casamples.com/downloads/i-Ready_NewMiddletown.pdf
http://www.casamples.com/downloads/i-Ready_NewMiddletown.pdf
http://www.casamples.com/downloads/i-Ready_Sacramento.pdf
http://www.casamples.com/downloads/i-Ready_Sacramento.pdf
http://www.casamples.com/downloads/i-Ready_Culpeper.pdf
http://www.casamples.com/downloads/i-Ready_Culpeper.pdf
http://www.casamples.com/downloads/i-Ready_Randolph2014.pdf
http://www.casamples.com/downloads/i-Ready_Randolph2014.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS1.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS1.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS49.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS49.pdf
http://www.casamples.com/downloads/i-Ready_NewMiddletown.pdf
http://www.casamples.com/downloads/i-Ready_NewMiddletown.pdf
http://www.casamples.com/downloads/i-Ready_Sacramento.pdf
http://www.casamples.com/downloads/i-Ready_Sacramento.pdf
http://www.casamples.com/downloads/i-Ready_Culpeper.pdf
http://www.casamples.com/downloads/i-Ready_Culpeper.pdf
http://www.casamples.com/downloads/i-Ready_Randolph2014.pdf
http://www.casamples.com/downloads/i-Ready_Randolph2014.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS1.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS1.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS49.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS49.pdf
http://www.casamples.com/downloads/i-Ready_NewMiddletown.pdf
http://www.casamples.com/downloads/i-Ready_NewMiddletown.pdf
http://www.casamples.com/downloads/i-Ready_Sacramento.pdf
http://www.casamples.com/downloads/i-Ready_Sacramento.pdf
http://www.casamples.com/downloads/i-Ready_Culpeper.pdf
http://www.casamples.com/downloads/i-Ready_Culpeper.pdf
http://www.casamples.com/downloads/i-Ready_Randolph2014.pdf
http://www.casamples.com/downloads/i-Ready_Randolph2014.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS1.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS1.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS49.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS49.pdf
http://www.casamples.com/downloads/i-Ready_NewMiddletown.pdf
http://www.casamples.com/downloads/i-Ready_NewMiddletown.pdf
http://www.casamples.com/downloads/i-Ready_Sacramento.pdf
http://www.casamples.com/downloads/i-Ready_Sacramento.pdf
http://www.casamples.com/downloads/i-Ready_Culpeper.pdf
http://www.casamples.com/downloads/i-Ready_Culpeper.pdf
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 http://www.casamples.com/downloads/i
Ready Randolpt®4.pdf

iReady Next Steps for 1  http://www.casamples.com/downloads/i iReady Blue Tabs Data specifi
Instruction (K -8 only) Ready_Bronx_PS1.pdf _ to deficit skill
 http://www.casamples.com/downloads/i

Ready Bronx PS49.pdf

 http://www.casamples.com/downloads/i
Ready NewMiddletown.pdf

 http://www.casamples.com/downloads/i
Ready Sacramento.pdf

http://www.casamples.com/downloads/i
Ready Culpeper.pdf

 http://www.casamples.com/downloads/i
Ready Randolph2014.pdf

Description: This intervention
provides teachers with personalized
instruction for students according to
their need. Teachers use this for Mag
Time/ Interventions.



http://www.casamples.com/downloads/i-Ready_Randolph2014.pdf
http://www.casamples.com/downloads/i-Ready_Randolph2014.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS1.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS1.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS49.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS49.pdf
http://www.casamples.com/downloads/i-Ready_NewMiddletown.pdf
http://www.casamples.com/downloads/i-Ready_NewMiddletown.pdf
http://www.casamples.com/downloads/i-Ready_Sacramento.pdf
http://www.casamples.com/downloads/i-Ready_Sacramento.pdf
http://www.casamples.com/downloads/i-Ready_Culpeper.pdf
http://www.casamples.com/downloads/i-Ready_Culpeper.pdf
http://www.casamples.com/downloads/i-Ready_Randolph2014.pdf
http://www.casamples.com/downloads/i-Ready_Randolph2014.pdf
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Reading Intervention Menu

Skill Intervention Scientific Documentation Progress
Monitoring Tool
Letter Say It, Find It, Place It 1 Adapted from Neuhaus Education Center. (19B2gding readines&ellaire, TX: | DIBELS Letter
Identification Author, All rights reserved.-713-664-7676. www.neuhaus.org Naming Fluency
Description: This probes

intervention helps students
learn letter identification by

sight.
What Letter? 1 Adapted from Neuhaus Education Center. (19B2nding eadinessBellaire, TX: | DIBELS Letter
Author, All rights reserved.-13-664-7676. www.neuhaus.org Naming Fluency

Description: This probes

intervention helps students

identify letters by touch.

Folding-ln Method 1 Shapiro, E.S. (1996Academic Skills Problems Workbodke Guilford Press: DIBELS Letter

(Flash cards) New York. Naming Fluency
q Shapiro, (2004) probes

Description: The foldingin
technique can be used to
teach and practice factual
information, such &sight
words in reading, basic math
facts, spelling of new words,
and facts in content areas. |
is based on the assumption
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that acquisition and mastery
of new material can be
achieved if the amount of
known and unknown material
is carefully controlledas
optimal learning occurs wher
tasks are in a level that
frequent success occurs. It
also incorporates the use of
repetition to learn new tasks.

A+ Computer 1 Ash, J. The Effectiveness of A+ Software on Achievement of Mathematics A+ Reports specific to
Program g(t)lgients in a High School Setting. Tleediddle Tennessee State University, deficit skill
. 1 Brophy, J.E. ASynthesis of Researc
V'?gﬁfg%“ﬁ:;!:ﬁq;&‘:gfﬂ;‘ggl Learn. 0 Educational Lead8&rship 45/ 1
A+ software to build skills. T Brown, F. Compl_Jter _As_si sted I_nstru
Test Scores: A Study. Chapel Hill, NC, University of North Carolina at Chapel
Hill, 2000 (ED443688).
1 Cotton, K. Effective Schooling Practices: A Research Synthesis 1995 Update
Portland, OR: Northwest Regional Educational Laboratory 1995.
1  http://www.amered.com/docs/research_basis_als.pdf
Double-Dosing 1 Simmons, D. C., Kameenui, E. J., Harn, B. A., Edwards, L. L., Coyne, M. D., | DIBELS Letter
ThomasBeck, C., et al. (2002). The effects of instructional empleaasis Naming Fluency
Description: This spgcifici_ty on early reading and vocabulary development of kindergarten child probes
interventionprovides 3045 University of Oregon. o _ ,
minutes of extra instruction 1 Paglin, C. (2003)Bethel school districts intensive reading program adds bagbe
on skills that have already instruction for atrisk readers from day on®etrieved Decembédr5, 2003 from
been taught in the Tier 1 http://www.nwrel.org/nwedu/083/dose.asp
classroom. T Nomi, T. & Allensworth, E. M. 2008.
Lively Letters 9 Initial Lively Letters Pilot Study in Boston Publ&choolsi Boston, MA, 1990 DIBELS Letter
1996 Naming Fluency
1 Reading with TLC Pilot Study in Pittsburg, MA, 192900 probes
1 Study of Lively Letters using Rtl Model in York County, ME, 262@08
1 Lively Letters using Rtl Modél High ELL Population in Las Vegas, NV, 2008
2009
STAR Reading 1 Renaissance Learning. (2014). The Research Foundation for STAR Assessm| DIBELS Letter
Interventions The Science of STAR. Renaissance Learning. Naming Fluency
I Renaissanckearning. (2013). Core Progress for Reading: Empirically validate{ probes
learning progressions. Renaissance Learning
iReady Blue Tabs (k8 {1  http://www.casamples.com/downloadRiéady Bonx_PS1.pdf iReady Blue Tabs
only) f  http://www.casamples.com/downloadBeady_Bronx_PS49.pdf Data specific to deficit
1  http://www.casamples.com/downloddReady NewMiddletown.pdf skill



http://www.amered.com/docs/research_basis_als.pdf
http://www.nwrel.org/nwedu/08-03/dose.asp
http://www.casamples.com/downloads/i-Ready_Bronx_PS1.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS49.pdf
http://www.casamples.com/downloads/i-Ready_NewMiddletown.pdf
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Description: This T http://www.casamples.com/downloadReady Sacramento.pdf
intervention provides 1  http://www.casamples.condwnloadsAReady Culpeper.pdf
personalized student 1  http://www.casamples.com/downloadRiéady Randolph2014.pdf
instruction targeed to
studentsod6 uni
needs and mobile apps to
boost achievement. To be
used as an intervention time
must be above Tier 1 time.
iReady Next Steps for 1 http://www.casamples.com/downloadRgady Bronx_PS1.pdf iReady Blue Tabs
Instruction (K -8 only) 1 http://www.casamples.com/downloadBeady Bronx PS49.pdf Data specific to deficit
T  http://www.casamples.com/downloadReady NewMiddletown.pdf skill
Description: This T http://lwww.casamples.com/downloadRgady Sacramento.pdf
intervention provides teacher 1 http://lwww.casamples.com/downloadBgady Culpeper.pdf
with personalized instruction T http://www.casamples.com/downloadBiéady Randolpt®L4.pdf
for students according to thej
need. Teachers use this for
Magic Time/ Interventions.
Phonemic Matching Pictures 1 Difily, D. & Sassman, C. (2006). Engaging activitiesg¢ach phonics and DIBELS
Awareness phonological awareness. Carsbellosa Publishing Co. Phoneme Segmentation
Description: Students work 1 Gillon, G.T. (2000). The Gillon Phonological Awareness Training Programmg¢ Fluency (PSF)
through pictures to identify An intervention programme for children at risk for reading disorder. Universit| Instructional Level
pairs that rhyme. Canterbury. ) _ )
1 Gillon, G.T. 004). Phonological awareness: From research to practice. Gui
Press:New York.
1 Highnam, D. (2006). Practical strategies to help sptsufjuage pathologists
better meet student needs (grades. Institute for Educational Development.
Medina: WA.
1  Highnam, D. (2008). Phonological awareness activities. Panel presentation f
NSSLHA.
1 Johnson, K. L., & Roseman, B. A. (2003). The source for phonological
awareness. East Moline, IL: Linguisystems, Inc.)
1 Jordano, K. & Callella, T. (1998). On Phonemic Awaren&ongs & Rhymeks
Fall (CD).
1 Kusak, L. (2005). Building an ouMTSSanding kindergarten literacy program:
Practical ideas for accelerating the success of emergent readers and writers
Bureau of Education & Research: Bellevue, WA)
1  McCracken & McCracken (1986Stories, songs and poetry to teach reading g
writing. Teachers College Press
1  Microsoft Office Online, Clipart. Retrieved December 10, 2008, from
http://office.microsoft.com/emis/clipart/default.aspx?lc=ams
1 Robertson, C., & Salter, W. (1998). Takeme phonological awareness. East

Moline, IL:Linguisystems, Inc.)



http://www.casamples.com/downloads/i-Ready_Sacramento.pdf
http://www.casamples.com/downloads/i-Ready_Culpeper.pdf
http://www.casamples.com/downloads/i-Ready_Randolph2014.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS1.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS49.pdf
http://www.casamples.com/downloads/i-Ready_NewMiddletown.pdf
http://www.casamples.com/downloads/i-Ready_Sacramento.pdf
http://www.casamples.com/downloads/i-Ready_Culpeper.pdf
http://www.casamples.com/downloads/i-Ready_Randolph2014.pdf
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1 SterlingOrth, Angela (2004). Gto guide for phonological awareness. Eau
Claire, WI:Thinking Publications.
1  Virginia Department of Education. (1998). Ideas and activities for developing
phorological awareness skills. Retrieved from
1 www.doe.virginia.gov/VDOE/Instruction/Reading/findings.pdf
Beanbag Toss 1 Difily, D. & Sassman, C. (2006). Engaging activities to teach phonics and DIBELS
phonological awareness. Carsbaellosa Publishing Co. Phoneme Segmentation
Description: This 1 Gillon, G.T. (2000). The Gillon Phonological Awareness Training Programm¢ Fluency (PSF)
interventionprovides An intervention programme for children at risk for reading disorder. Universit] |nstructional Level
movement as students Canterbury. _ .
generate rhyming words. 1 Gillon, G.T. (2004). Phonological awareness: From research to practice. Gu
Press:New York.
1 Highnam, D. (2006). Practical strategies to help spémutuag pathologists
better meet student needs (gradesX. Institute for Educational Development.
Medina: WA.
1 Highnam, D. (2008). Phonological awareness activities. Panel presentation f
NSSLHA.
1 Johnson, K. L., & Roseman, B. A. (2003). The source for phoizab
awareness. East Moline, IL: Linguisystems, Inc.)
1 Jordano, K. & Callella, T. (1998). On Phonemic Awareness: Songs & RHyme
Fall (CD).
1 Kusak, L. (2005). Building an ouMTSSanding kindergarten literacy program:
Practical ideas for accelerating the sxof emergent readers and writers.
Bureau of Education & Research: Bellevue, WA)
1 McCracken & McCracken (1986). Stories, songs and poetry to teach reading
writing. Teachers College Press
1 Microsoft Office Online, Clipart. Retrieved December 10, 20a8n
http://office.microsoft.com/ems/clipart/default.aspx?lc=ams
1 Robertson, C., & Salter, W. (1998). Take home phonological awareness. Ea
Moline, IL:Linguisystems, Inc.)
1 SterlingOrth, Angela (2004). Gto guide for phonological awareness. Eau
Claire, WI:Thinking Publications.
1  Virginia Department of Education. (1998). Ideas and activities for developing
phonological awareness skills. Retrieved from
1 www.doe.virginia.gov/VDOE/Instruction/Reading/findings.pdf
Sorting Mail 1 Difily, D. & Sassman, C. (2006). Engaging activities to teach phonics and DIBELS
phonological awareness. Carsbellosa Publishing Co. Phoneme Segmentation
Description: This 1 Gillon, G.T. (2000). The Gillon Phonological Awareness Training Programme¢ Fluency (PSF)
intervention has students An intervention programme for children at risk for reading disorder. Universit Instructional Level
sorting pictures by target Canterbury.
sounds. 1 Gillon, G.T. (2004). Phonological awareness: From research to practice. Gu

PresdNew York.
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Highnam, D. (2006). Practical strategies to help spésufluage pathologists
better meet student needs (grades Institute for Educational Development.
Medina: WA.

Highnam, D. (2008). Phonological awareness activities. Panel presentation f
NSSLHA.

Johnson, K. L., & Roseman, B. A. (2003). The source for phonological
awareness. East Moline, IL: Linguisystems, Inc.)

Jordano, K. & Callella, T. (1998). On Phonemic Awareness: Songs & RHyme
Fall (CD).

Kusak, L. (2005). Building an ouMTSSandikindergarten literacy program:
Practical ideas for accelerating the success of emergent readers and writers
Bureau of Education & Research: Bellevue, WA)

McCracken & McCracken (1986). Stories, songs and poetry to teach reading
writing. Teachers Codige Press

Microsoft Office Online, Clipart. Retrieved December 10, 2008, from
http://office.microsoft.com/emis/clipart/default.aspx?lc=aims.

Robertson, C., & Salter, W. (1998). Take home phonological awareness. Ea
Moline, IL:Linguisystems, Inc.)

Sterling-Orth, Angela (2004). Gto guide for phonological awareness. Eau
Claire, WI:Thinking Publications.

Virginia Department of Education. (1998). Ideas and activities for developing
phonological awareness skills. Retrieved from
www.doe.virginia.gov/VDOE/Instiction/Reading/findings.pdf

Say It and Move It

Description: This
intervention helps students
identify individual phonemes
in words.

= (=2

= =9

Adapted from Blachman, B. A., Ball, E. W.,Black, RT&ngel, D. M. (2000).
Road to the code: A phonological awareness program for young children.
Baltimore: Brookes

Neuhaus Education Center (1992).

Reading readinesBellaire, TX: Author. All rights reserved-113-664-7676.
www.neuhaus.org

DIBELS
PhonemeSegmentation
Fluency (PSF)
Instructional Level

Double-Dosing

Description: This
intervention provides 3@5
minutes of extra instruction
on skills that have already
been taught in the Tier 1
classroom.

Simmons, D. C., Kameenui, E. J., Harn, B. A, Edilgat.. L., Coyne, M. D.,
ThomasBeck, C., et al. (2002). The effects of instructional emphasis and
specificity on early reading and vocabulary development of kindergarten child
University of Oregon.

Paglin, C. (2003)Bethel school districtmtensive reading program adds beefgal
instruction for atrisk readers from day on&etrieved December 15, 2003 from
http://www.nwrel.org/nwedu/083/dose.asp

Nomi, T. & Allensworth, E. M. 2008.

DIBELS

Phoneme Segmentation
Fluency (PSF)
Instructional Level

STAR Reading
Interventions

Renaissance Learning. (2014). The Research Foundation for STAR Assessm
The Science of STAR. Renaissance Learning.
Renaissance Learning. (2013). Core Prodi@sReading: Empirically validated

learning progressions. Renaissance Learning

DIBELS

Phoneme Segmentation
Fluency (PSF)
Instructional Level



http://www.nwrel.org/nwedu/08-03/dose.asp
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iReady Blue Tabs (k8 1 http://www.casamples.com/downloadReady BronxPS1.pdf iReadyBlue Tabs
only) 1 http://www.casamples.com/downloadBigady Bronx PS49.pdf Data specific to deficit
1  http://www.casamples.com/downloadBieady NewMiddletown.pdf skill
Description: This 1  http://www.casamples.com/downloadBR@ady Sacramento.pdf
intervention provides 1  http://www.casamples.com/downloadBgady Culpeper.pdf
personalized student 71 http://www.casamples.com/downloadB/gady Randolph2014.pdf
instruction targetedbt
studentso6 uni
needs and mobile apps to
boost achievement. To be
used as an intervention time
must be above Tier 1 time.
iReady Next Steps for 1  http://www.casamples.com/downloadR@ady Bronx PS1.pdf iReadyBlue Tabs
Instruction (K -8 only) 1 http://www.casamples.com/downloadBiéady_Bronx_PS49.pdf Data specific to deficit
1 http://www.casamples.com/downloadBeady NewMiddletown.pdf skill
Description: This T  http://www.casamples.com/downloadBgady Sacramento.pdf
intervention provides teacher 1  http://www.casamples.com/downloadBgady Culpeper.pdf
with personalized instruction T http://www.casamples.com/downloadBiéady Randolpt®L4.pdf
for students according to the|
need. Teachers use this for
Magic Time/ Interventions.
Heggerty Phonemic 9 https:/Aww.nichd.nih.gov/sites/default/files/publications/pubs/nrp!.../report.p| DIBELS
Awareness Phoneme Segmentation
Fluency (PSF)
Description: For students in Instructional Level
need of extra support portion
of a lesson could be used in
small group or individually
and serve as
of phonemic awarenss
instruction.
Phonics Letter Cube Blending 1 Fuchs, L. S., Powell, S. R., Seethaler, P. M., Cirind,.PFletcher, J. M., Fuchs,| iReadyBlue Tabs

Description: The Letter Cube
Blending intervention targets
alphabetic (phonics) skills.
The student is given three
cubes with assorted
consonants and vowels
appearing on their sides. The

student rolls the cubes and

D., & Hamlett, C. L. (2009). The effects of strategic counting instruction, with
without deliberate practice, on number combination skill among students wit
mathematics difficultied_earning and Individual Differences @), 83100.

Data specific to deficit
skill



http://www.casamples.com/downloads/i-Ready_Bronx_PS1.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS49.pdf
http://www.casamples.com/downloads/i-Ready_NewMiddletown.pdf
http://www.casamples.com/downloads/i-Ready_Sacramento.pdf
http://www.casamples.com/downloads/i-Ready_Culpeper.pdf
http://www.casamples.com/downloads/i-Ready_Randolph2014.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS1.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS49.pdf
http://www.casamples.com/downloads/i-Ready_NewMiddletown.pdf
http://www.casamples.com/downloads/i-Ready_Sacramento.pdf
http://www.casamples.com/downloads/i-Ready_Culpeper.pdf
http://www.casamples.com/downloads/i-Ready_Randolph2014.pdf
https://www.nichd.nih.gov/sites/default/files/publications/pubs/nrp/Documents/report.pdf
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records the resulting letter
combinations on a recording
sheet. The sdent then judgeg
whet her each
composed from the letters
randomly appearing on the
blocks is a real word or a
nonsense word. The
intervention can be used with
one student or a group.

Say It Faster/Move It 1 Adapted from Carnine, D. W. ,Dirégti | be 1 iReadyBlue Tabs
Closer instruction reading(3 ed.). Upper Saddle River, NJ: Prentice Hall Data specific to deficit]
1 Carreker, S. (1999). Teaching reading: Accurate decoding and fluency. skill
Description: Students work 1 é Iﬁ[ Birsh éEd.)ll(\/Iultisensory teaching of basic language skifip. 141182).
AR altimore: Brookes
m;?(énsdé\aggglelue]gevzsorgs' 1 Cahrd, D. J., & Osborn, §1999). Word recognition instruction: Paving the road
successful readindntervention in School and Clinic, 34(8)71-277.
Onsets and Rimes 1T Adapted from Carnine, D. W. ,Diresti | be 1 iReadyBlue Tabs
instruction reading(3 ed.). Upper Saddle River, NJ: Prentice Hall Data specific to deficit]
Description: Students 1 Carreker, S. (1999). Teaching reading: Accurate decoding and fluency. skill
manipulate letter tiles to mak 1 J.R. Birsh (Ed.)Multisensory teaching of basic language skitip. 141182).
words. Baltimore: Brookes
1 Cahrd, D. J., & Osborn, J. (1999). Word recognition instruction: Paving the ro
successful readindntervention in School and Clinic, 34(8)71-277.
Tapping Out 1T Adapted from Carnine, D. W. ,Diresti | be 1 iReadyBlue Tabs
instruction reading (3 ed.). Upper Saddle River, NJ: Prentice Hall Data specific to deficit]
Description: This 1 Carreker, S. (1999). Teaching reading: Accurate decoding and fluency. skill
intervention helps tactile 1 J. R. Birsh (Ed.)Multisensory teaching of basic language skjtip. 141182).
learners separate beginning, Baltimore: Brookes
medial, and ending sounds. 1 Cahrd, DJ., & Osborn, J. (1999). Word recognition instruction: Paving the roa
successful readindntervention in School and Clinic, 34(5)71-277.
A+ Computer 9 Ash, J. The Effectiveness of A+ Software on Achievement of Mathematics A+ Reports specii to
Program %L(J)dlents in a High School Setting. Thesis, Middle Tennessee State University deficit skill
s . M Brophy,dJ. E. fiSynthesis of Research on
v?/gflfg%ttlﬁg.czr::psl;t‘:g:eunstir\:\g” Learn. o0 Educational Lead8&r ship 45/ ]
A+ software to build skills. T Brown, F. CompL_Jter _As_sisted_ Il nstru
Test Scores: A Study. Chapel Hill, NC, UniversifyNorth Carolina at Chapel
Hill, 2000 (ED443688).
1 Cotton, K. Effective Schooling Practices: A Research Synthesis 1995 Update
Portland, OR: Northwest Regional Educational Laboratory 1995.
1  http://www.amered.com/docs/research_basis_als.pdf
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Elkonin Boxes

Description: This
intervention helps with letter
sound correspondence.

Adapted from Blachman, B. A., Ball, E. W.,Black, R. & Tangel, D. M. (2000).
Road to the code: A phonological awareness program for young children.
Baltimore: Brookes

iReadyBlue Tabs
Data specific to deficit
skill

Double-Dosing

Description: This
intervention provides 3@5
minutes of extra instruction
on skills that have already
been taught in the Tier 1
classroom.

Simmons, D. C., Kameenui, E. Blarn, B. A., Edwards, L. L., Coyne, M. D.,
ThomasBeck, C., et al. (2002). The effects of instructional emphasis and
specificity on early reading and vocabulary development of kindergarten child
University of Oregon.

Paglin, C. (2003)Bethel school igtricts intensive reading program adds beefgd
instruction for atrisk readers from day on&etrieved December 15, 2003 from
http://www.nwrel.org/nwedu/083/dose.asp

Nomi, T. & Allensworth, EM. 2008.

iReady Blue Tabs
Data specific to deficit
skill

STAR Reading
Interventions

Renaissance Learning. (2014). The Research Foundation for STAR Assessm
The Science of STAR. Renaissance Learning.
Renaissanckearning. (2013). Core Progress for Reading: Empirically validate
learning progressions. Renaissance Learning

iReady Blue Tabs
Data specific to deficit
skill

iReady Blue Tabs (k8 1 http://www.casamples.com/downloadBgady BronxPS1.pdf iReady Blue Tabs

only) 1  http://www.casamples.com/downloadRlgady Bronx PS49.pdf Data specific to deficit
T http://lwww.casamples.com/downloadReady NewMiddletown.pdf skill

Description: This T  http://www.casamples.com/downloadBgady Sacramento.pdf

intervention provides 1 http://www.casamples.com/downloadBgady Culpeper.pdf

personalized student 1 http://www.casamples.com/downloadReady Randolph2014.pdf

instruction targeted to

studentso6 uni

to boost achievement. To be

used as an intervention time

must be above Tier 1 time.

iReady Next Steps for 1 http://www.casamples.com/downloadBlgady Bronx PS1.pdf iReady Blue Tab

Instruction (K -8 only) T  http://www.casamples.com/downloadBleady_Bronx_PS49.pdf Data specific to deficit
1  http://www.casamples.com/downloadBeady NewMiddletown.pdf skill

Description: This T  http://www.casamples.com/downloadBgady Sacramento.pdf

intervention provides teache 1  http://www.casamples.com/downloadBgady Culpeper.pdf

with personalized instruction T http://www.casamples.com/downloadBiéady Randolph2014.pdf

for students according to thej
need. Teachers use this for
Magic Time/ Interventions.

Fluency

Partner Reading (Tier
2 only)

TexasCenter for Reading and Language AHssential reading strategies for the
struggling reader: Activities for an accelerated reading progf@&xpanded ed.).
Austin, TX:Texas Education Agency.

Adapted from Bos, C. S., & Vaughn, S. (200&{rategies for tezhing students

with learning and behavior problenfS" ed.) Boston: Allyn and Bacon; Fuchs, D

DIBELS

Oral Reading Fluency
(ORF) Instructional
Level



http://www.nwrel.org/nwedu/08-03/dose.asp
http://www.casamples.com/downloads/i-Ready_Bronx_PS1.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS49.pdf
http://www.casamples.com/downloads/i-Ready_NewMiddletown.pdf
http://www.casamples.com/downloads/i-Ready_Sacramento.pdf
http://www.casamples.com/downloads/i-Ready_Culpeper.pdf
http://www.casamples.com/downloads/i-Ready_Randolph2014.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS1.pdf
http://www.casamples.com/downloads/i-Ready_Bronx_PS49.pdf
http://www.casamples.com/downloads/i-Ready_NewMiddletown.pdf
http://www.casamples.com/downloads/i-Ready_Sacramento.pdf
http://www.casamples.com/downloads/i-Ready_Culpeper.pdf
http://www.casamples.com/downloads/i-Ready_Randolph2014.pdf

UNITED STATES HISTORY: “1877 to the PRESENT” PACING GUIDE AND PROGRESS MONITORING CCRS 2018-2019P a g e | 72

Description: Partner reading
involves pairing students to
practice rereading texts.
Partner Reading increases th
amount of time students are
reading and increases fluenc

Fuchs, L. S., Mathes, P. G., & Simmons, D. C. (1997)-Bssisted learning
strategies: Making classrooms more responsive to diversity.

American Educational &earch Journal, 34(1),74-206; Mastropieri, M. A.,
Leinart, A., & Scruggs, T. E. (1999). Strategies to increase reading fluency.
Intervention in School and Clinic, 34(%)78-283.

Tape Assisted @ading 1  Armbruster,B., Lehr, F., & Osborn, J. (200Put Reading First: The Research | DIBELS
Building Blocks for Teaching Children to Red&tknter for the Improvement of | Oral Reading Fiency
Early Reading Achievement (CIERA). (ORF) Instructional
o ) http://www.nifl.gov/partnershipforreading/publications/reading_first1fluency.tl Level
Description: Tape assisted f  Texas Reading Initiative. (200Bluency: Instructional Guidelines and Student]
reading is an individual or Activities.
group reading activity where -
students read along in their
books as they hear a fluent
reader read the book on an
audiotape. As confidence an
reading skills develop,
students read the same
passge or text without the
assistance of the tape.
Timed Repeated 1  Council for Exceptional Children, the Division for Learning Disabilities (DLD)| DIBELS
Readings and the Division for Research (DRuency Instructior{139KB PDF)* Oral Reading Fluency
1 Dowhower, S. (1989) Repeated reading: Research into praiiedReading (ORF) Instructional
Teachey 42(7), 502507. Level
1 Hudson, R.F., Lane, H.B., & Pullen, P.C. (2005). Reading Fluency Assessm
Description: Timed repeated and Instuction: What, Why, and HowThe Reading Teache8(8), 702714.
readl_ngs are an _|nst_ruct|onal 1 Johns, J. & Berglund, R. (200Bluency: Question, answers, eviderbzsed
practice fOf monitoring strategies Dubuque, 10: Kendall/Hunt Publishing Company.
students’ fluency f  Kuhn, M. (2004)Helping students become accurate, expressive readers: Flu
development. Repeated instruction for small groupShe Reading Teacheb8(4), 338344,
readings, under timed f  Murray, B. (1999)Two Methods for Developing Fluency
_condmo_ns, of familiar 1 Rasinski, T. (2003The fluent reader: Oral reading strategies for building worg
!nstructlonal level ,teXt can recognition, fluency, and comprehensidiew York, NY: Scholastic Professiong
increase students' reading Books.
igrened mh'Ch. can improve 1 Samuels, S. J2002). Reading fluency: It's development and assessment. In
prehension. Farstrup, A. & Samuels, S. (Ed.). What research has to say about reading
instruction (pp. 166.83). Newark, Delaware: International Reading Associatid
1 Samuels, S. J. (1997). The method of regbacadingsThe Reading Teacher
50(5), 376381.
1 Vaca, R. & Vaca, J. (1999€ontent area reading: Literacy and learning acrosg

the curriculum 6th edition. New York, NY: Logman.



http://www.readingrockets.org/article/3416
http://www.readingrockets.org/article/3416
http://s3.amazonaws.com/cmi-teaching-ld/alerts/4/uploaded_files/original_alert15.pdf?1301000511
http://www.readingrockets.org/article/346
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Double-Dosing

Description: This
intervention provides 3@5
minutes of extra instruction
on skills that have already
been taught in the Tier 1
classroom.

Simmons, D. C., Kameenui, E. J., Harn, B. A,, Edwards, L. L., Coyne, M. D.,
ThomasBeck, C., et al. (2002). The effts of instructional emphasis and
specificity on early reading and vocabulary development of kindergarten child
University of Oregon.

Paglin, C. (2003)Bethel school districtsitensive reading program adds beefgul
instruction for atrisk readers from day on&etrieved December 15, 2003 from
http://www.nwrel.org/nwedu/083/dose.asp

Nomi, T. & Allensworth, E. M. 2008.

DIBELS

Oral Reading Fluency
(ORF) Instructional
Level

STAR Reading 1 Renaissance Learning. (2014). The Research Foundation for STAR Assessm| DIBELS
Interventions The Science of STAR. Renaissance Learning. Oral Reading Fluency
1 Renaissance Learning. (2013). Core Progress foriRgafmpirically validated (ORF) Instructional
learning progressions. Renaissance Learning Level
Error Word Supply 9 Singh, N.N. (1990). Effects of two erreprrection procedures on oral rézgl DIBELS
Correction errors:Word supply versus sentence refgahavior Modification14, 188199. Oral Reading Fluency
Description: When the (ORF) Instructional
student commits a reading Level
error (e.g.,
substitutionpmission, 5
second hesitation),
immediately pronounce the
correct word for
the student, have the studen|
repeat the word correctly, an|
then direct the student to
continue reading.
Sentence Repeat 1 Singh, N.N. (1990). Effects of two erraorrection procedures on oral reading DIBELS
errors. Word supplyersus sentence repeBehavior Modification14, 188199. Oral Reading Fluency
Directions: When the studen (ORF) Instructional
commits a reading error (e.g| Level
substitution, omission,
5-second hesitan),
immediately pronounce the
correct word for the student
and have student repeat the
word correctly. The student
will then reread the entire
sentence.
O6Wor d At t ad 1 Haring, N.G., Lovitt, T.C., Eaton, M.D., & Hansen, C.L. (1978). The fourth R: | DIBELS

Hierarchy

Research in the classroom. Columbus, OH: Charles E. Merrill Publishing



http://www.nwrel.org/nwedu/08-03/dose.asp
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Directions: In this approach,
the instructor prompts the
student to apply a hierarchy
of word-attack skills
whenever the student
misreads a word.

Oral Reading Fluency
(ORF) Instructional
Level

DoubIeDosing 1 Simmons, D. C., Kameenui, E. J., Harn, B. A, Edwards, L. L., Coyne, M. D., | DIBELS
ThomasBeck, C., ¢al. (2002). The effects of instructional emphasis and Oral Reading Fluency
Description: This spgcifici_ty on early reading and vocabulary development of kindergarten child| (ORF) Instructional
intervention provides 3@5 University of Oregon. Level
minutes of extra instruction 1 Paglin, C. (2003)Bethel school districtsitensive reading program adds beefgul
on skills that have already instruction for atrisk readers from day on&etrieved December 15, 2003 from
been taught in the Tier 1 http://www.nwrel.org/nwedu/083/dose.asp
classroom. 1 Nomi, T. & Allensworth, E. M. 2008.
STAR Reading 1 Renaissance Learning. (2014). The Research Foundation for STAR Assessm| DIBELS
Interventions The Science of STAR. Renaissance Learning. Oral Reading Fluency
1 Renaissance Learning. (2013). Core Progress foriRgaempirically validated (ORF) Instructional
learning progressions. Renaissance Learning Level
Comprehension A+ Computer 1 Ash,J. The Effectiveness of A+ Software on Achievement of Mathematics A+ Reports specific to
Program %Lédents in a High School Setting. Thesis, Middle Tennessee State University deficit skill
1.
. T Brophy, J.E. ASynthesis of Researc
Description: I:r‘]i ;a‘:gfﬂ;‘r']vg' Learn. o Educ ®#S2dOcmber 1085)add8e r s h |
A+ software to build skills T Brown, F. Computer Assisted Instru
’ Test Scores: A Study. Chapel Hill, NC, University of North Carolina at Chapel
Hill, 2000 (ED443688).
1 Cotton, K. Effective Schooling Practices: A Rasgh Synthesis 1995 Update.
Portland, OR: Northwest Regional Educational Laboratory 1995.
1 http://www.amered.com/docs/research_basis_als.pdf
Click or Clunk? 1 Anderson, T. (1980). Study strategies and adjunct aids. In R. J. Spiro, B. C. B iReady Blue Tabs
& W. F. Brewer (Eds.) Theoretical Issues in Reading Comprehension,diéllsd | Data specific to deficit]
Description: Students NJ: Lawrence Erlbaum Associates. skill
periodically check their 1 Babbs, P. J. (1984). Monitoring cards help improve comprehension. The Rea
understanding of sentences, Teacher, 38(2), 202
paragraphs, and pages of te)
as they read.
Concept Maps 1  Birbili, M. (2007). Mapping Knowledge: Concept Maps in Early Childhood iReady Blue Tabs
Education Retrieved November 4, 2008. Data specific to deficit]
1  Council forExceptional Children, the Division for Learning Disabilities (DLD) | skill

Description: A concept map

is a visual organizer thaan

and the Division for Research (DR3raphic Organizers: Power Tools for
Teacling Students with Learning Disabiliti€¢528K PDF)*



http://www.nwrel.org/nwedu/08-03/dose.asp
http://ecrp.uiuc.edu/v8n2/birbili.html
http://ecrp.uiuc.edu/v8n2/birbili.html
http://s3.amazonaws.com/cmi-teaching-ld/alerts/6/uploaded_files/original_alert13.pdf?1301000665
http://s3.amazonaws.com/cmi-teaching-ld/alerts/6/uploaded_files/original_alert13.pdf?1301000665
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enrich students’ understandir 1  Hyerle, D. (1996). Visual tools for constructing knowledge. Alexandria, VA:
of a new concept. Using a Association of Supervisors of Curriculum Development.
graphic organizer, students f Novak, Joseph D. (1998). Learning, creating, and using knowledge: Concep
think about the concept in maps as facilitative tools in schools and corporations. Mahwah, NJ: Erlbaum
several ways. Most concept 1 Noyd, Robert. (1998)A primer on concept mapt&/SAFA Educator, 7(1).
map organizers engage Retrieved November 5, 2008.
students in answering
questions such as, "What is
it? What is it like? What are
some exarples?" Concept
maps deepen understanding
and comprehension.
Semantic Feature 1  AdLit.org. Semantid-eature Analysis iReady Blue Tabs
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